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Chapter 1- Background 
 
At its meeting on October 31, 2006 the Council for Higher Education (CHE) decided to 
evaluate study programs in the field of Psychology and Behavioral Sciences during the 
academic year 2006-2007. 
 
Following the decision of the CHE, the Minister of Education, who serves ex officio as the 
Chair of the CHE, appointed a committee for the evaluation of the academic quality of 
Psychology and Behavioral Sciences studies on April 29, 2008.  On October 7, the 
committee was expanded and it currently comprises the following members1: 
 
• Prof. Susan Andersen, Department of Psychology, New York University, 

U.S.A - Committee Chair 
 
 

• Prof. Victor Azarya, The Department of Sociology and Anthropology, 
Hebrew University (emeritus), Israel 

 

 

• Prof. Yinon Cohen, Department of Sociology, Columbia University, U.S.A 
and Departments of Sociology & Anthropology and Labor Studies, Tel Aviv 
University, Israel 

 
 

• Prof. Susan Goldin-Meadow, Department of Psychology, University of 
Chicago, U.S.A 

 
 
• Prof. Avishai Henik, Department of Psychology, Ben-Gurion University of 

the Negev, Israel 
 
 
 

• Prof. Morris Moscovitch, Department of Psychology, University of Toronto, 
Canada 

 
 

• Prof. Steven J. Sherman, Department of Psychology, Indiana University, 
U.S.A 

 
 

• Prof. Varda Shoham, Department of Psychology, University of Arizona, 
U.S.A 

                                                 
1
 Due to the fact that there were 12 departments undergoing evaluation, committee members divided the 

visits amongst themselves. 
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• Prof. Seymour Spilerman, Department of Sociology, Columbia University, 
U.S.A 

 
 

• Prof. Sidney Strauss - Chief Scientist at the Israeli Ministry of Education 
(previously - Department of Psychology, Tel Aviv University), Israel  

 
 

• Prof. Barbara Tversky, Department of Psychology, Stanford University, 
U.S.A 

 
Ms. Alisa Elon - Coordinator of the Committee on behalf of the CHE. 
 
Within the framework of its activity, the Committee was requested to submit the 
following documents to the CHE: 

1. A final report for each of the institutions, which would include an evaluation of 
Psychology and Behavioral Sciences study programs, the Committee's findings 
and recommendations. 

2.  
2.1 A general report regarding the status of the evaluated field of study in Israeli 

institutions of higher education. 
2.2 Recommendations for standards in the evaluated field of study. 

 
The Committee's letter of appointment is attached as Appendix 1. 
 
The first stage of the quality assessment process consisted of self-evaluation, including 
the preparation of a self-evaluation report by the institutions under evaluation. This 
process was conducted in accordance with the CHE’s guidelines as specified in the 
document entitled "The Self-Evaluation Process: Recommendations and Guidelines" 
(December 2006). 
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Chapter 2-Committee Procedures 
 
During May – June 2008 Committee members conducted full-day visits to five of the 
twelve institutions whose Psychology and Behavioral Science study programs the 
committee was requested to examine.  
The committee visited the remaining seven institutions during December 2008. 
 
During these meetings, the Committee met with the relevant officials at each institution, 
as well as with faculty members, students and alumni, and also conducted a tour of the 
campus. 
 
This report deals with the Department of Psychology at the Hebrew University of 
Jerusalem. 
 
The Committee's visit to Hebrew University took place on December 17, 2008. 
 
The following members of the committee participated in the visit to Hebrew University: 
 

• Prof. Susan Andersen - Committee Chair 

• Prof. Susan Goldin-Meadow 
• Prof. Avishai Henik 
• Prof. Morris Moscovitch 

• Prof. Varda Shoham 

• Prof. Barbara Tversky 
 

The schedule of the visit, including the list of participants representing the institution, is 
attached as Appendix 2.  
 
The members of the committee thank the management of the institution and the 
Department of Psychology for the self-evaluation report and for their hospitality towards 
the Committee during its visit. 
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Chapter 3- Evaluation of the Department of Psychology at the Hebrew University 
of Jerusalem 
 
Background  
 
The Hebrew University officially opened in 1925 on Mount Scopus in Jerusalem, but 
after the isolation of the campus in 1948, its activities were transferred temporarily to 
various locations in the western parts of the city, which were consolidated with the 
opening of the Givat Ram campus in 1955. Today, the university has several campuses 
in various parts of the country, including Mount Scopus, which was reopened in 1967. 
 
The Hebrew University was accredited as an institution of higher education in 
accordance with the Law of the Council for Higher Education in 1962. 
According to the institution's self-evaluation report, in 2007 there were 21,814 students 
at the university, of whom 11,872 BA students, 7,171 MA students and 2,771 were 
doctoral students.  
 
Psychology was first taught at the Hebrew University in 1939 in the Department of 
Education. In 1957, the present department was established in the School of Social 
Sciences.  
 
By 1966, the department had instituted a two-year MA program; the first Ph.D. was 
awarded not long after. The Psychology Department offers a Master's (MA) program in 
psychology in six fields, four of which are primarily applied programs: Clinical 
Psychology, Educational and Clinical Child Psychology (in collaboration with the School 
of Education), Neuropsychology (applied or research), and Social Psychology (applied 
or research); the other two being research-oriented: Cognitive Psychology and 
Psychobiology.  
 
According to the Israeli Central Bureau of Statistics, the number of students in the 
Department of Psychology at the Hebrew University during 2006 was as follows: 454 
students were studying for a BA degree, 149 for an MA degree and 53 were studying for 
a Ph.D. degree. 
 
 
 
1.  Mission, Goals, and Goal Attainment 
 
According to the self-evaluation document, the mission of the Department of 
Psychology is two-fold: (1) to contribute to our knowledge of behavior, and (2) to 
disseminate this knowledge to students, scientists, and the public for the purpose of 
ultimately applying the knowledge to people's well-being. To this end, the Department 
has programs designed to do research and to teach in the domain of behavior at social, 
cognitive, and biological levels of analysis, with a strong, productive faculty on the 
cutting edge of the discipline at each of these levels.  
 
The Department is in the process of reshaping itself to reflect new directions in the field, 
in particular, emphasis on psychology’s biological core and on interdisciplinary 



 7 

research. To this end, the department is involved in new programs in Cognitive Science 
and Psychobiology and is encouraging ties with research centers at the university (e.g., 
the Center for Rationality, the Computational Center, and the planned Interdisciplinary 
Center for Brain Sciences). Part of this plan, according to the self-evaluation report and 
the committee’s meetings, is a move to the Faculty of Natural Sciences and, given that 
the Natural Sciences are housed at Givat Ram, the plan would entail relocating to the 
Givat Ram campus. The department is aware that this move has advantages and 
disadvantages. Given that psychology is a laboratory science with strong roots in 
biology, it has a home in the natural sciences. Not only are there strong intellectual ties 
and collaborations with the natural sciences, there is also a shared research mentality.  
Thus, the department’s needs for expanded and modern laboratory facilities, notably, 
brain research resources, will be better understood and fostered in the Natural 
Sciences. At the same time, psychology is a science of behavior and there are, 
therefore, some disadvantages to leaving the Faculty of Social Sciences. Primary 
among these is the physical distance, especially from the Statistics Department. These 
disadvantages are probably more than compensated for by the anticipated proximity to 
the Rationality Center, as well as the new Centers and collaborations that proximity to 
the life sciences will foster. 
 
The department offers programs at three levels: BA, MA, and Ph.D. According to the 
self-evaluation document, the BA program aims to provide its undergraduates with a 
broad perspective on psychology within a research environment; specifically, to provide 
basic concepts and scientific tools in psychology and the possible applications of the 
field. More generally, the aim is to teach students to think rationally, creatively, and 
critically; to communicate clearly, both verbally and in writing; and to collect, analyze 
and interpret data. The committee believes that these goals are being met quite well, 
with some exceptions, as noted below. 
 
The MA program aims to prepare students for careers in academic and applied 
programs. Two areas of specialization are exclusively research-oriented (Cognitive 
Psychology and Psychobiology) and others have both applied and research foci 
(Clinical Psychology, Neuropsychology, Social Psychology, and Educational & Clinical 
Child Psychology, which is a joint program housed in the School of Education). To 
achieve its educational aims, each program provides students with content courses that 
include training in the methods, principles, and ethics of scientific inquiry in each area, 
as well as applied training where relevant. A research thesis is required of all MA 
students. They are encouraged to produce a thesis that is empirical, which we believe is 
a commendable goal. In general, the aims of these programs are well met (as detailed 
below), although some of the applied programs may drain faculty time partly because 
faculty responsibilities in these areas do not map well onto faculty research interests 
and expertise.     
 

The Ph.D. program aims to train doctoral students to become researchers and 
practitioners in academic and applied settings so that they are capable both of adding to 
the base of scientific knowledge about psychology and applying their cutting-edge 
knowledge about psychology to medical, business, and therapeutic settings, among 
others. In the long term, the department would like (as noted in its self-evaluation report 
and in meetings with the committee) to reduce or even eliminate the Master’s program 
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and to focus on the doctoral program. On the whole, the committee supports this 
direction for the department, so long as students in the clinical programs continue to be 
permitted to obtain the MA (in the context of the direct-to-Ph.D. program being 
considered), enabling these students to apply to internship and ultimately to get 
licensed. The committee also believes that fashioning these programs into first rate 
Ph.D. programs will require hiring two more clinical psychology faculty, both because 
relegating all (or virtually all) clinical training to outside teachers who are unlikely to 
have the evidence-based training to sustain a first-rate clinical program is frequently 
counter-productive and because the clinical programs are the high-enrollment 
programs.  
 
2.  The Program of Study 

 
As the self-study indicates, the Department of Psychology at Hebrew University offers a 
BA in Psychology as an intensive individual major, as dual major in combination with 
any other major at Hebrew University, as a Psychobiology program (a joint arrangement 
with Life Sciences in which students receive a B.Sc.) or as a Psychology and Law 
program for students in the Law School. All students complete the undergraduate 
program in psychology, which, in the committee’s view, offers a comprehensive 
traditional program of sufficient depth to prepare students for advanced study in the 
discipline or other relevant endeavors. This includes a thorough grounding in statistics 
and methodology as well as exposure to the core areas of the discipline. It also requires 
a research seminar in which students formulate a research question, design a study to 
examine it, conduct the study (in miniature form), analyze the data, and interpret it in a 
formal paper on the research project. Such a course is essential to BA-level education 
in psychology. In addition, students have opportunities to participate in fieldwork – such 
as supervised laboratory research or placement in the community – experiences that 
are central to a first-rate undergraduate education in psychology. Based on students’ 
comments, it seems that it would be helpful for them to have access to such fieldwork 
and lab experiences beginning in the second year.   
 
The department dropped the Introductory Psychology course for students majoring in 
psychology (although they have two such courses for students not majoring in 
psychology), apparently due to student and instructor dissatisfaction with repetition of 
introductory material in more advanced courses. The committee has reservations about 
this decision because psychology is not typically taught in high school, leaving students 
without a comprehensive overview of the field to get a sense of what most interests 
them. Not having an introductory course requires that elementary material be taught in 
the advanced courses. As a result, second level courses cannot include sufficiently 
advanced material to enable a third level of specialized courses for undergraduates 
desiring deeper exposure.  
 
The undergraduate classes are large and there are virtually no exercise/discussion 
sessions in which students have the opportunity to ask questions, discuss material, 
have writing assignments, and make presentations. The result is an educational 
experience at the undergraduate whose quality is not as high as it should be, a concern 
expressed by students. Likewise, students noted that they regretted having little 
opportunity to synthesize the material they learned, in part because exams are multiple-
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choice. The committee recognizes that it is costly to provide discussion sessions, and 
yet at the same time is concerned that educational quality is seriously compromised 
without them. 
 
The department offers an MA and Ph.D. in six areas of study: (a) Clinical Psychology, 
(b) Educational and Child Clinical Psychology, (c) Neuropsychology (applied or 
research track), (d) Social Psychology (applied or research track), (e) Cognitive 
Psychology, and (f) Psychobiology. These MA and Ph.D. programs are largely geared 
toward research excellence in each field, although three also have applied tracks. It was 
not possible to evaluate the Child Clinical program because its faculty and 
administration are located in the School of Education. MA students in all programs are 
required to write a thesis; the department favors empirical theses, as does the 
committee, and indeed, the committee believes that it should be required that all theses 
are empirically based. To insure high quality research for the masters’ theses, it would 
also make sense to establish a rule that only faculty with active empirical programs of 
research are permitted to supervise students. This restriction is particularly important in 
the clinical areas where the department seeks to provide training in evidence-based 
clinical practice. The Department has wisely decided to keep the number of students 
accepted into the MA program small so that students can be supervised adequately by 
the full-time faculty. 
 
Beyond admitting students to the MA program, the department also admits to its Ph.D. 
programs in two tracks: a small number of students are admitted to the Ph.D. program 
at the end of their undergraduate studies and others are selected for this program after 
entering the MA program, but before completing it. In addition, there is regular 
admission to the Ph.D. program of students who have completed their MA degree. As 
the department moves toward emphasizing the Ph.D., admission to terminal MA 
programs is expected to decrease. Focusing on Ph.D. admissions, and not on MA-only 
programs, is the standard at virtually all research universities in the U.S. 
 
The psychobiology program is centered on the Brain and Behavior Laboratory in the 
department, which appears to have a productive faculty and engaged, talented 
students. Students in the program formulate individualized programs of study under 
close faculty supervision and establish themselves as productive research scientists. 
 
The cognitive psychology program is closely interlinked with cognitive neuroscience in 
the department, currently structured as part of the research track of the 
neuropsychology program (see below). The course coverage in the current cognitive 
program is solid and is supplemented by courses from other departments in the 
university, notably the Cognitive Science program. Research training in the program 
appears to be of high quality, based on the research productivity of its faculty and 
students.  
 
The social psychology program focuses on basic research in a number of areas, 
including social cognition, judgment and decision-making, and conflict and negotiation. 
In conjunction with sociology, it also provides training in organizational behavior and 
consulting. Based on faculty CVs, the faculty are productive, capable scientists, and the 
department is to be commended for having built this strong program given the centrality 
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of social psychology to the discipline and its broad ranging relevance to social issues 
faced by the State of Israel (e.g., stereotyping and prejudice, intergroup behavior, 
conflict and negotiation). On the negative side, the structure of the program currently 
requires faculty to invest considerable time training students whose central aim is to 
become organizational consultants rather than researchers, perhaps not an ideal use of 
faculty resources. In the U.S., organizational behavior programs have migrated to 
business schools where students with applied interests fit better with the program’s 
mission and goals.   
 
The neuropsychology program, as noted, has two tracks. One is a two-year research 
track that trains students as research scientists for future academic careers, while the 
other is an applied three-year track that trains students to assess and treat patients with 
neuropsychological impairments. The research program functions independently from 
the applied program in that its students need not take the applied assessment and 
treatment courses, but rather substitute training in theory and research methodology.  
The faculty in this research track is productive and accomplished, and there is 
excitement among the students working in faculty labs.  
 
The applied track of the neuropsychology program functions in accord with Israeli law, 
with students taking virtually all the required courses in the clinical program (described 
below). Thus, the program’s strengths and weaknesses are similar to those in the 
clinical program. In addition to those requirements, students take a neuropsychology 
sequence; they also have different practica and internships. The program appears to 
train students effectively to enter this profession. 
 
The clinical program aspires to increase its focus on evidence-based therapeutic 
techniques, consistent with the state-of-the-science international standards. This has 
meant undertaking a transition from a program based on psychodynamic theory and 
treatment to one based in evidence-based practice, grounded in the social and 
biological bases of clinical phenomena. This is also especially suited for common 
problems in Israeli society, including Post Traumatic Stress Disorders and Traumatic 
Brain Injury. The faculty coverage in the program is good in terms of their expertise, and 
forward-looking changes are being undertaken to strengthen and solidify the program, 
as indicated in the self-evaluation document and seen in the committee’s meetings. In 
particular, the science-based training model is fully shared among the faculty.  However, 
to implement fully the transition to a scientifically-informed clinical research and training 
program, the department should hire two additional clinical researchers to add to the 
three clinical scientists currently serving as the program’s core faculty. The department 
seems to be considering establishing an in-house training clinic in which science and 
practice would be fully integrated, a win-win move that stands to benefit clinical training, 
clinical research, and the community. It would allow faculty to supervise students in 
treatment modalities that match the clinical disorders that they are examining 
scientifically, and thus to better integrate science and practice.  

 
Because of the common coursework and intervention focus of the applied 
neuropsychology and clinical programs, it seems quite feasible that these programs 
could effectively be combined into one clinical psychology program with two tracks 
within a united program, a possibility the department should consider. 
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Although clinical-child psychology is also offered at the MA level as joint program with 
educational psychology, evaluating the program is beyond the scope of the committee’s 
review because it is housed in the School of Education, as noted. 
 
Overall, the faculty at Hebrew University has a distinguished track record of publication 
in psychology. The leadership of the department appears to be energetic, wise, and 
forward-looking. Together the department seems to be taking decisive action toward 
solidifying its strengths and building on them in order to foster its excellence, and the 
committee fully endorses this. 
 
The committee also was impressed with the leadership of the university and its support 
of the Department of Psychology. It has permitted psychology to flourish in its 
movement toward increasing its reach and prominence, and seems a positive influence 
on morale of faculty and students alike. It also augurs well for the further success of the 
department.    
 
3.  Faculty and Teaching 
 

Faculty. The department’s core faculty are active and distinguished scholars and 
researchers with high visibility nationally and internationally across the core fields of 
psychology, ranging from cognitive neuroscience to social and clinical psychology. 
Faculty morale seems high. They collaborate with one another and with colleagues in 
the US and Europe, they publish their work in top-tier journals along with their graduate 
students, they have substantial intramural and extramural grants, and they have strong 
credentials as evidenced by awards received and election or appointment to offices in 
professional organizations. The work style of the tenured faculty is highly collegial and 
this extends to mentoring younger, non-tenured faculty by advising them as they 
progress to the tenure review. 
 
The size of the faculty and the mounting demands on faculty time are worrisome, as 
even such achievements can be short-lived if faculty are spread too thin. This is 
especially true for the clinical program. The department is aware of this and is 
committed to a hiring plan that will enlarge the tenure-track clinical faculty and help the 
program implement its mission to produce first-rate scientist-practitioner clinical 
program. In the committee’s view, this will require hiring two regular, full-time clinical 
faculty who are exemplary scientists and are role models of the scientist-practitioner 
model the department endorses.  
 
The faculty in the cognitive area and in the research track of neuropsychology is in the 
process of becoming integrated into one cognitive neuroscience program. This is a wise 
direction, one taken by many elite departments around the world. The faculty in each 
area are strong and already collaborate with each other, healthy trends that should be 
further fostered by this joining of forces.   
 
As noted, the overall department is strong in cognitive, neuroscience, and social 
psychology. A notable weakness is in developmental psychology, an area that would 
form useful links to those programs as well as to clinical psychology. The department is 
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aware of the need to hire in the developmental area and is taking steps to find excellent 
candidates. A hire in cognitive development would complement, and nicely interface, 
with the recent hire in social development.   
 
Expectations and procedures for promotion and tenure seem sufficiently clear in the 
department and the junior faculty feel well supported as they go through the process.  
Junior faculty get startup funds and laboratories remodeled to fit their needs, although 
the time that it takes to provide them is costly in terms of faculty productivity.  
  
Teaching. The curriculum on both undergraduate and graduate levels appears 
comprehensive, sequential, and logical. Courses are taught by senior and junior faculty 
members with substantial expertise in their respective areas, and clinical training is 
augmented by a group of part-time and adjunct faculty. BA students have opportunities 
to participate in research, both in the context of research seminars and by becoming 
research assistants in faculty labs, which the committee sees as essential to high 
quality BA-level education in the discipline.   
 
The BA program is composed of two compulsory courses in the first year (statistics, 
biological bases of behavior) and three compulsory courses in the second year 
(statistics, experimental psychology and research methods, and computer applications). 
There are a number of core courses that the students are required to take during their 
BA studies. As discussed earlier, the department eliminated the course Introduction to 
Psychology that commonly gives an overview of psychology to first year students and 
the committee has reservations about this decision, elaborated in the program section. 
The self-evaluation report indicates that this was done in response to student 
complaints, but the absence of this course seems to pose problems for students now. A 
number of students the committee spoke with indicated that an introductory course 
would have been helpful to them in gaining a full sense of the field early on to begin to 
formulate their own interests and better select their coursework. An introductory course 
would also provide background for advanced courses so that those courses can be 
taught at a higher level. Students indicated that at present their intellectual abilities are 
not really challenged in many advanced courses.  
 
More broadly, it is the committee’s view that the research activities offered to 
undergraduates in the department are quite well structured. At the same time, the 
department might promote more satisfaction among undergraduates in psychology by 
working to attract students with more appropriate interests, such as finding ways to 
better inform students at the outset (when they apply) about the research focus of the 
department and its programs. Existing students would also benefit if the department 
created a website to provide them with a complete and accurate description of individual 
faculty research projects that might be available to them.  
 
As for the MA, the clinical program’s course requirements are heavier than those of 
other departmental programs, an imbalance that is due to the program’s wise decision 
to teach cutting-edge courses in addition to those mandated by law. However, many of 
the latter courses cover material and assessment tools of questionable scientific validity, 
overburden the curriculum with materials unnecessary for students to become 
competent clinicians, and take precious training time away from teaching empirically 
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supported assessment and treatment methods, and from students’ own research 
training. To begin to remedy this problem, program’s faculty have expressed a 
willingness to serve on the Council of Psychologists so that changes in the 
requirements imposed for licensure can be informed by and updated according to 
recent advances in clinical science. The committee commends the faculty’s readiness to 
contribute their time for the benefit of the public.   
 
Teaching, advising, and clinical training needs in the department are augmented by 
part-time, as well as adjunct faculty. While adjuncts do not serve as thesis and 
dissertation advisors, part-time faculty do. This helps lighten the load of the full-time 
faculty and enrich applied research, while also providing access to important patient 
populations since several part time faculty function in key positions in local hospitals. At 
the same time, it makes it more difficult for the core faculty to set the standards for the 
students’ research. It is the committee’s view that a core (full-time) departmental faculty 
member should serve as advisor or co-advisor for all MA theses.  
 
From its meetings, the committee has sensed a mismatch between the orientation and 
training philosophy of the core faculty in the clinical program and those of adjunct and 
some part-time faculty. This mismatch could compromise the coherence of the program 
and its ability to achieve its mission and goals in terms of emphasizing evidence-based 
practice aligned with research expertise. Over time, as more core, full-time clinical 
faculty are hired, moving more toward faculty-owned and faculty-guided clinical training 
– aligned with the research and practice expertise of these faculty – is crucial for 
building and maintaining excellence in this program. The core clinical faculty should set 
the tone for what students are exposed to (and how much of it) in all aspects of their 
training—concerned both with practice and with research. 
 
4.  Students 
 
The undergraduate program in Psychology is highly selective. Out of 1200-1300 
applicants, approximately 380 are admitted, based on matriculation score 
(approximately 10.8) and psychometric score (approximately 700). Scores for students 
in Psychobiology and Cognitive Science tend to be higher. Of those admitted, 
approximately 160 enroll. The dropout rates for psychology are around 15%, primarily 
after the first year. Dropout rates for Psychobiology are far higher, 45%, again primarily 
after the first year. This high rate is of some concern, and measures to reduce it should 
be taken, as it wastes departmental resources and can threaten the morale of students 
in the program. 
 
Admission to the MA program is based on scores on the advanced exam (MITAM), 
undergraduate grades (minimum average 87) including passing grades in courses on 
statistics and research methods; for the applied areas, interviews, recommendations, 
CV, and letter of intention are also used in making admission decisions. From the 
approximately 230 students applying to the MA, around 75 are admitted, and 
approximately 40 enroll.  As of the time of the visit, the MA program had 16 students in 
clinical, 11 in Applied Neuropsychology, 2 in Research Neuropsychology, 10 in Social, 
and 2 in Cognitive. Students complete the MA in 3 years on average, two years of 
courses, and an additional year for a thesis. During the visit, the doctoral program 
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currently had 47 students; the distribution across areas and the entrance requirements 
were not given. Those in the direct Ph.D. track take approximately 6 years to complete 
a Ph.D., including an MA. Those who first complete an MA take 5 additional years to 
complete a Ph.D.  
 
On the whole, the BA students seem happy and pleased with their education, based on 
the committee’s meetings. Nevertheless, students indicated that they wanted more 
challenge in their studies, more depth in their courses, more theory, less overlap (“every 
course begins with Freud”), exams that test thinking and integration rather than 
memorization, and the like; they reported wanting higher standards. They also wanted 
more opportunities to apply, integrate, and extend the knowledge they are acquiring, 
stressing the need for discussion sections. They were enthusiastic about the courses, 
especially the smaller ones that focus on research and fieldwork, and would like more 
experience in both of these activities. The undergraduates have an association and take 
care of each other, both academically and socially.   
 
Our sample of graduate students was small, only 3 Ph.D. students. They appeared 
engaged in and committed to their work; they seemed also to be young professionals. 
The students reported that funding was a constant problem; each depended on several 
small fellowships and had to supplement these with work. In some cases, the work was 
relevant to their areas of interest, but often it was not. Students reported having respect 
for their mentors and programs. Some expressed regret over the changes in the clinical 
program, both in terms of its having become increasingly focused on evidence-based 
practice and in terms of the retirement of some legendary mentors.   
 
5.  Research  
 
Research at Hebrew University is world class in each area represented in the 
department – cognition/perception, social psychology, psychobiology, and clinical 
psychology. Almost all faculty are active researchers, publishing extensively in the best 
journals in their specialized fields, and also in high impact general journals such as 
Nature Neuroscience, Brain, PNAS, and Neuron, Journal of Personality and Social 
Psychology, and Memory and Cognition. The high level of productivity is enabled at 
least in part by considerable grant support, totaling over $11 million and comprising over 
40% of the Social Sciences grant support. That comes to an average of $500,000 per 
faculty which compares favorably with the best institutions internationally. This research 
productivity is also reflected in teaching. The faculty have trained more than 200 MA 
students and 100 Ph.D. students over the last five years.  
 
At the same time, an impediment to the quality of the research training of graduate 
students arises when any one faculty member is supervising too many graduate 
students to give each one the attention needed. In particular, it is the committee view 
that each faculty member should supervise a maximum of 6 doctoral students, with a 
total of 8 graduate students when both the MA and Ph.D. level are considered. Steps 
should thus be taken to increase graduate student funding. 
 
In addition, graduate student funding in the department is not adequate. As a result, 
many students have to work at jobs that are unrelated to their education, decreasing the 
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amount of time they can spend doing research and lengthening time to degree.  
 
Although research is encouraged and facilitated as much as possible at the university 
level, investigators conducting clinical research are hampered by regulations at the 
Board of Ethics. The regulations are interpreted in such a way that all clinical research 
must be conducted under the supervision of a physician to comply with Helsinki 
regulations. This is not the case at institutions in North America where clinical research 
that is not invasive (and even some that is) can be conducted without medical oversight.  
The department is pressuring the Board of Ethics to enable clinical research that is 
psychological in nature to be conducted without medical supervision, a sensible effort. 
 
6.  Infrastructure 
 
The department’s offices and labs are housed in the Social Sciences Building on the 
Mount Scopus Campus. Faculty office and classroom space is, for the most part, 
adequate. Laboratory space, however, is insufficient even though it has recently been 
upgraded. Lack of space diminishes undergraduate education by limiting the number of 
undergraduates who can participate in research and compromises future hiring.  
Because psychological research increasingly involves brain imaging, with its 
consequent needs for space and equipment, lack of space and equipment will 
increasingly threaten the continued excellence of the department. The planned move to 
Natural Sciences and the Givat Ram campus will provide an opportunity to modernize 
and increase needed infrastructure.  
 
7.  Recommendations and Suggestions  
 
The committee was impressed with the openness of the university and department 
leadership, and with the high regard the university leadership has for the department, a 
regard the committee shares. The department is forward-looking and has short- and 
long-range goals for improvements, notably moving to Natural Sciences/Givat Ram and 
shifting graduate training resources to Ph.D. degrees, including perhaps eventually 
eliminating MA-only programs. Although the move to the natural sciences/Givat Ram is 
not without some potential losses both to the department and to the Faculty of Social 
Sciences as discussed earlier, the committee supports it. We also support the 
department’s plan to move toward a Ph.D.-focused graduate program makes sense, if 
students in the revised clinical program, continue to be able to obtain the MA (along the 
way in the new Ph.D. program) so that they can apply for internship and get licensed.  
 
In general, the committee agrees with the department’s plans and recommends 
implementing them. At the same time, there are improvements in the department that 
the committee sees as needed and important to excellence, and these are raised below 
in approximate order of priority, although many recommendations are about equally 
important. Overall, we suggest a 12 to 24 month window for making recommended 
improvements, with a follow up at 36 months.    
 
A.  Faculty Hires 
 
Based on teaching and scientific needs in the department, the committee recommends  
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that faculty hires be made in two areas: in clinical and developmental psychology.  
 

1.  In order to make the transition to a first-rate clinical science program that relies 
primarily on its own faculty and less on outside faculty, the department needs two 
additional full-time faculty researchers in clinical science.  

 
2.  Although the department has impressive breadth and depth, a faculty member 
in cognitive development is needed; such an addition would complement the 
recent addition in social development and would foster relations with the social, 
cognitive, and clinical areas.  
 
3.  The committee recommends that a strategic plan be developed for securing 
funding for these targeted positions and that this be done in the first year, with the 
hires made in the second or third year. 

 
B.  The BA Program 
 

In the committee’s view, some aspects of the undergraduate program compromise the 
quality of the education students receive in the department, and a concerted effort 
should be made to make improvements that foster excellence in undergraduate 
education. 
   

1. The committee recommends that the department give priority to finding a way to 
include exercise (discussion) sections for each large core course in the 
department, enabling students to think, write, question, and speak about what 
they are learning, as well as to extend that knowledge to broader contexts. 

 
2. In terms of the sequence of courses in the curriculum, the committee 

recommends that the department establish a mechanism to ensure that courses 
are sequenced so that advanced courses are more challenging than introductory 
courses, perhaps through faculty discussion, student input, and periodic review 
of syllabi. 

 
3. The committee also recommends reestablishing a general course in introductory 

psychology in the first year. This would allow students to refine their interests in 
psychology and prepare them for more intensive advanced courses.  

 
4. To expand the information students have available to them, the committee 

recommends that the department develop an advising system for 
undergraduates to inform them about the program and graduate and career 
opportunities. The program could involve faculty, administrators, advanced 
students, and an undergraduate organization, as appropriate.  

 
5. A strategic plan for making the above changes should be formulated in the first 

year and implemented in the second. 
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C.  The MA program 
 
The committee agrees with the department’s decision to keep the number of students 
accepted into the MA program small in order to ensure adequate supervision and 
training. Especially for the clinical program, adequate training requires curriculum and 
training improvements. 
 

1.  The committee recommends that all MA theses be empirically based and 
supervised by faculty who have empirical research programs. A core (full-time) 
member of the faculty should be advisor or co-advisor of each MA thesis. 
 
2. In terms of the clinical program, the committee makes a number of 

recommendations concerning curriculum and its structure. 
 

(a) First, the committee recommends that as more faculty are hired in the 
clinical program, the program should rely less on outside faculty for courses 
and research training to ensure that students are exposed to the latest 
clinical research and methods, and  that faculty supervising student 
research have active research programs themselves. 
  
(b) In terms of the curriculum, the department needs to economize on the 
number of courses in psychopathology, assessment, and intervention it 
offers, in order to enable students to have time to engage more deeply in 
research. 

 
(c) Beyond this, the committee recommends that courses on 
psychodiagnostic tests be limited to 3 semesters (i.e., 1-1/2 annual courses) 
and focus on assessment tools known to be valid.  No more than one 
semester should be offered on diagnostic instruments of questionable 
validity and if these are taught, the evidence on their lack of validity should 
be included. 

 
(d) The committee further recommends that courses on psychopathology be 
reduced to 2 one-semester courses (or 1 annual course), and that not more 
than one course cover historical and psychodynamic approaches; one of 
the two courses ought to present advances in clinical science concerning 
psychopathology. 

 
(e) With regard to intervention, the committee recommends that this area be 
reduced to 3 single-semester courses (1.5 annual courses) focused on 
evidence-based treatments, with at least one semester on Cognitive-
Behavioral Therapies (CBT). 

 
(f) The committee also recommends that a curriculum committee be formed 
in the clinically relevant programs to regularly evaluate the syllabi used 
(particularly by adjuncts) to propose and ensure revisions that meet 
international standards in clinical science. 
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(g) Finally, the committee suggests that the department proceed with its 
plan to establish an in-house clinic that will provide research and training 
facilities as well as serve the community. 

 
3. The committee suggests that the department consider consolidating two of its 

MA programs (clinical and neuropsychology, applied track) into one clinical 
program with two tracks, one in clinical neuropsychology, with research and 
practice integrated in each (rather than being designated as separate tracks).   

 
4. The committee endorses the planned consolidation of the research track of the 

neuropsychology program with the program in cognitive psychology to create a 
cognitive neuroscience program. 

 
5. A strategic plan should be developed in the first year for addressing each 

“recommendation” above (with flexibility for the “suggestions”) and the plan 
should be implemented in years two and three. 

 

D.  The Ph.D. program 
 
The committee supports the department’s decision to de-emphasize its Master’s level 
programs and to encourage applications from students whose goal is to complete a 
Ph.D. (i.e., the direct and regular tracks), as the committee believes this will enhance 
faculty and student productivity in research. The committee also supports the research 
direction the department is taking, in particular, creating closer ties with the life 
sciences.  
 
E.  Infrastructure and Research 
 

1. In order to foster research productivity and excellence, the research and 
infrastructure in the department need to be aligned or obstacles will hamper 
research productivity and research education. The department needs the space 
and technological resources to continue to conduct the high level research they 
do and to advance psychological science. The committee endorses the proposal 
that the department has made to move to the Givat Ram campus, as it will 
enable the department to substantially increase lab space and to gain access to 
needed technologies. The space needed would constitute nearly doubling its 
existing space. If the move is impossible, building such a space on Mt. Scopus 
would be necessary. A decision is needed imminently on this. Either way, it is 
essential for the university’s continued prominence and its ability to attract 
Israel’s best minds that the department be designated a Natural Science in terms 
of the funding formula and its teaching load, which would then be on par with top 
universities in North America, which are necessarily competitors for top faculty.   

 
(a)  A strategic plan should be formulated within the first year (perhaps as 
is now being done) that includes a decision on the move, a plan for 
implementing the department’s designation as Natural Science, and an 
explicit strategy for solving the space problem.   
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(b) Implementation of the plan should begin in the second year and 
continue through the third.   

 
2. As noted, graduate funding is markedly low. Graduate education at universities 
in Israel is underfunded relative to graduate students (MA and Ph.D. level) 
studying toward the doctorate in North America, which puts Israeli students who 
cannot go abroad for their education at a profound disadvantage, while also 
impeding research productivity overall. The committee thus recommends that 
steps be taken to increase graduate student funding, at least by designating 
students in psychology in the natural sciences. In addition, private fundraising 
efforts should be undertaken, where feasible, to increase graduate stipends. 

 
(a) The committee recommends that a strategic plan be formulated within 
the first year for increasing graduate student funding – that is, to bring it up 
to a level that would provide at least minimal subsistence (for example, 
perhaps 36,000 shekels per year). This would vastly better enable 
graduate students to focus on their education and training than they 
currently can, given that they work outside jobs that interfere. 

 
(b) This plan should be implemented in the second and third years. 

 
3. It makes sense to the committee that the department should push the Board of 
Ethics to enable clinical research that is psychological to be conducted without 
medical supervision, and the committee suggests this continue. 

 
F.  Alumni  
 
Alumni are an important resource for departments and universities; hence, the 
committee suggests that the department form an alumni association. Alumni 
associations have many benefits, among them: allowing the department to track the 
results of their education, allowing alumni to network with each other, fostering loyalty to 
the program, including the possibility of fund-raising. E-communications make forming 
an alumni association and communicating with alumni relatively easy, and the small 
size of the country will also allow valuable face-to-face meetings that can combine 
intellectual, e. g., state-of-the-science lectures by faculty, with social activities. 
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Signed By:  

 
 

 
_______________________ 

Prof. Susan Andersen 
Committee Chair 

 
 

 
________________________ 
Prof. Susan Goldin- Meadow 

 
 

 
________________________ 

Prof. Avishai Henik 
 

 
 

 
_________________________ 

Prof. Morris Moscovitch 
 

 
 

 
________________________ 

Prof. Varda Shoham 
 

 

 
________________________ 
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