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June 29, 2016 

 

Committee for the Evaluation of the 

Department of Human Services 

The Max Stern Academic College of Emek Yezreel 

Evaluation Report 

Responses to Recommendations 
 

Steps toward implementation  

 

Committee 

Recommendation 

 

Essential changes required:  

A. We began working on the coherency of the program last 

year. The program’s website, where most prospective 

students seek information about the program, was 

rewritten – with the aim of presenting the mission and 

focus of the program in a clear and concise manner. The 

website also presents the content taught throughout the 

program, as well as future employment possibilities 

(please see Appendix 1). This information is also presented 

to the prospective students, in writing and orally, when 

they visit the college prior to registration.  

The Human Services profession aims at promoting changes 

within systems that provide services to a variety of 

audiences, and at improving processes for providing 

services to the organization’s internal customers (i.e., the 

employees) and external customers (i.e., a diverse 

spectrum of service consumers). 

The main objective of the program, therefore, is:  

Generating and providing the organization’s internal 

customers and HR management with the knowhow and 

skills that are necessary for improving service-related 

procedures. 

 

The content taught throughout this program is derived from 

this objective and focuses on: 

a. Workforce management and HR development 

b. Promoting and improving service processes 

within organizations 

c. Developing services for a diverse range of 

audiences, based on the specific needs of and 

services offered to a variety of sectors 

1. Clear conceptual 

underpinning of its 

rationale focus, and 

mission 
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d. Organizational processes, including mediation 

processes 

 

B. The course “Introduction to human services”, taught 

during the students’ first year on the program, clarifies all 

of the above in writing (via the course syllabus) and orally 

through the course’s lectures and discussions. Moreover, 

this content is continually presented and discussed 

throughout the three-year program. 

 

C. The program will notify all lecturers, in both writing and 

orally, of how the profession should be presented to 

students (and to prospective students), in order to avoid 

confusion and lack of consistency (at the beginning of the 

next academic year). 

 

D. The program’s detailed academic definition of the Human 

Services’ profession, as well as its place on the labor 

market, is featured in a recently published academic article 

that was written by two members of staff. The article has 

been sent to all staff members and is part of the 

compulsory reading in the first-year course, ”Introdution to 

human services and social services management”. The 

article also connects between the introductory course, the 

second-year workshop for creating a professional identity, 

and the third-year practical work experience.  

 

 

Reference:  

Barnetz, Z., & Vardi, S. (2015). Organizing Services, 

Humanizing Organizations: Towards a definition of human 

services as a generic profession. Journal of Service-

Learning in Higher Education 4(1), 1-19. 

 

 We enclose a sample of the faculty's publications and conference 

presentations from the past few years in order to emphasize our 

commitment to advancing Human Services as a profession. Naturally, 

because it is a generic profession, the Human Services faculty in Emek 

Yezreel comes from diverse disciplines, and so along with these 

publications each faculty member also study and advances his/her own 

research interests. 

 

2. Diversity of the 

faculty’s' research 

activities 
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Publication: 

Prof. Yael Keshet: Articles regarding Jewish-Arab health 

providers who give services to mixed populations: 

       

     Keshet, Y., Popper Giveon, A. & Liberman, I. (2015). 

Intersectionality and underrepresentation among health care workforce: 

The case of Arab physicians in Israel. Israel Journal of Health Policy 

Research, 4:18 (1-13). 

     Popper-Giveon, A., Keshet, Y., Liberman (2015). Increasing Gender 

and Ethnic Diversity in the Healthcare Workforce: The Case of Arab 

Male Nurses in Israel. Nursing Outlolook, 63(6): 680-690  

     Popper-Giveon, A., Liberman, I., & Keshet, Y. (2014). Workforce 

ethnic diversity and culturally competent health care: The case of Arab 

physicians in Israel.  Ethnicity and Health, 19(6), 645-658. 

     Popper-Giveon, A., Keshet, Y., Liberman, I. (2015). Arabs in health 

and welfare professions in Israel: an ethnic and gender-oriented view of 

representativeness and employment. Social Security, 97: 95-126. 

(Hebrew). 

Dr. Ruhama Goussinsky: Articles regarding customers' behavior: 

      Goussinsky R. (2011).  Does customer aggression more strongly 

affect happy employees? The moderating role of positive affectivity and 

extraversion. Motivation and Emotion, 35 (2), 220-234.  

      Goussinsky, R. (2012) Coping with customer aggression. Journal of 

Service Management. 23(2), 170 – 196.  

     Goussinsky, R. (2015). Customer aggression, felt anger and 

emotional deviance: the moderating role of job autonomy. International 

Journal of Quality and Service Sciences, 7(1), 50-71. 

Dr. Zion Banetz : Articles regarding definitions of HS profession: 

     Barnetz, Z., & Vardi,S.(2015). Organizing Services, Humanizing 

Organizations: Towards a definition of human services as a generic 

profession. Journal of Service-Learning in Higher Education 4(1), 1-19. 

     Barnetz, Z., & Vardi, S. (2014). Moving ahead, falling apart, losing 

power: Three narratives to the development of human services. Journal 

of Progressive Human Services.25(2),75-97. 

Prof. Dalit Yassour-Borochowitz: Articles Regarding teaching 

HS, and to service provision to sensitive populations: 

   Yassour Borochowitz, D. & Lavie Efrat, Y. (2002). Attitudes of 

policemen and Judges: Obstacles in the road of battered women to 
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getting help. Society and Welfare,4, 481-494. (In Hebrew). 

     Yassour- borochowitz, D. (May 2016)."I have a few tricks" – On the 

encounter between service providers and poor customers". Quarterly for 

the study of Organizations and Human Resource Management, 2. 

(Hebrew). 

     Goussinsky, R., Reshef, A., Yannay-Ventura, G. & Yassour-

Borochowitz,  D. (2011). Teaching qualitative research methods to 

human services students: A three phases' model. The Qualitative Report, 

Vol.  16(#1), 126 -146. 

     Cohen, T. & Yassour-Borochowitz, D. (2015). Israeli Dance 

movement therapists' (DMTs) difficulties in constructing a professional 

identity. Academic Journal of Creative Art Therapies, 5(2),541 – 552. 

(Hebrew(. 

      Yassour-Borochowitz, D. & Desivilya, H. (Fall 2016). Incivility 

between students and Faculty in an Israeli College: A Description of the 

Phenomenon. International Journal of Teaching and Learning in Higher 

Education, 28(3). 

Naim, Sigal: Health services and the elderly: 

     Lowenstein, A., Hirshfeld, M., Lamberger, J., & Naim, S. (2015). 

Inequality in the use of community health services: A comparison of 

elderly Jew and Arabs (A Research Report). Haifa, Israel: The center for 

Research and Study of Aging, University of Haifa, for Maccabi Institute 

for Health Services Research (In Hebrew).  

Dr. Javier Simonovich: Coordinating services in times of 

disasters, community  and work: 

    Simonovich, J., Fridman V., Palgi M. & Moran A. (2011) Citizen 

Involvement in Grassroots Planning.  , Journal of the Israel Association 

of Planners. Vol.8 No. 1, 139-149. 

     Palgi M., Moran A., Simonovich J., Friedman V.J. (2012) 

Characteristics and Limits of Grassroots Change in a "Community 

Settlement". Horizons in Geography, Volume No. 81-82, 106-121. 

     Sharabi, M, Arian, O. & Simonovich, J. (2012) High-Tech and Public 

Sectors Employees’ Perception of Factors Influencing Promotion, 

International Journal of Business and Social Science, 3(1), 128-135. 

     Simonovich, J. & Sharabi, M. (2013) Dealing with Environmental 

Disaster: The Intervention of Community Emergency Teams (CET) at 

the 2010 Israeli Forest Fire Disaster, Journal of Sustainable 

Development, 6(2), 86-93. 

     Hidalgo Lavié A., Simonovich J. & Ben-Nun M. (2016) Trabajadores 
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Sociales en Israel: protagonistas y testigos del cambio social en la 

población árabe. Análisis de grupos de discusión y entrevistas a 

profesionales de los servicios sociales en Galilea y Haifa, Comunitania, 

International Journal of Social Work and Social Sciences, Vol. 11,  91-

111. 

       Simonovich, J. & Sharabi, M. (forthcoming Dec. 2016) Weak ties 

for a weak population: Expanding personal social networks among 

unemployed to increase job seeking success, Journal of Employment 

Counseling. 

Dr. Aviv Kidron: Human Resource management & Trust: 

     Tzafrir, S. S., Barhom-Kidron, A. & Baruch, Y. (2009) 

Leadership and mythology of Israel. In Wong. D. J. & Kessler E 

(Eds.). Cultural Mythology and Leadership. Cheltenham: Edward 

Elgar. Pp. 270 – 286. 

 

     Kidron, A., Tzafrir, S., Meshoulam, I., & Iverson, R. D. (2013). 

Internal integration within HRM subsystem. Journal of 

Managerial Psychology, 28 ( 6), 699-719 . 

 

     Kidron, A., Tzafrir, S., & Meshoulam, I. (2016) "All we need is 

trust: Trust and HRM". Team Performance Management: An 

International Journal, (forthcoming). 

 

Dr Galit Yannay-Ventura: Working with volunteers, NGO: 

 

     Yanay-Ventura, G. (In press). Double opportunity: Young 

Volunteers for Youth at Risk.   From Disconnection to integration 

(Hebrew). 

 

     Yanay-Ventura, G. (in press). Doing without limits – 

Volunteering of people with disabilities. Social Security.(Hebrew) 

 

     Yanay-Ventura, G. (2015) Book review: Gidron, B. & Abbou, 

I. (2015) Social Businesses in Israel: From Exclusion to Social and 

Economic Inclusion. Social Security, 98, 241-248. (Hebrew) 

 

     Yanay-Ventura, G., & Livneh, T. (2010) Efficient volunteer 

management: The managers' perspective, Social Security, 84, 129-

157. (Hebrew). 

  

     Yanay-Ventura, G., & Yanay, N. (2008). The decline of 

motivation? From commitment to dropping-  out of volunteering, 

Nonprofit Management & Leadership, 19 (1), 65-78. 
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Dr. Keren Michael : Developing the HS practicum curriculum: 

     Michael, K., & Farbshtein, M. (submitted). Implementing the 

strengths perspective in practicum training of human services 

organizations. The Study of Organizations and Human Resource 

Management Quarterly. [Hebrew] 
 

Prof. Ruth Katz: Services for the elderly 

     Katz, R., Lowenstein, A., Prilutzky, D., & Halperin, D. (2011). 

Employers' knowledge and attitudes regarding organizational policy 

toward workers caring for aging family members. Journal of Aging & 

Social Policy, 23,159-181.  

     Reichert, M.  Naegele, G., Katz, R., Lowenstein, A. & Halperin, D. 

(2014).  Long-Term Care needs and Long-Term Care policy: Comparing 

Germany and Israel. Contemporary Perspectives in Family Research, 

8B, 131-167. 

 

Presentations in national and international conferences: 

Dr. Yael Livne : Different aspects of service providers and 

customers in health services: 

     Livne, Y. & Rashkovits, S. "The relationship between patients' 

aggressiveness towards nursing teams and the supervisor's burnout and 

leadership", The 10th Annual Conference of Health Policy, Tel-Aviv, 

Israel, May, 2014. 

     Livne, Y. & Simonovitz, J. " Characteristics of families participating 

in the project 'from dependence to responsibility: development of 

qualitative and quantitative measures and preliminary findings", The 18
th
 

National Conference of Social Workers, Tel-Aviv, Israel, Nov. 2014. 

     Livne, Y., Goussinsky, R., Kustitzky, H. & Grinshpoon, A. " 

Identifying burnout antecedents and coping resources among healthcare 

providers in a mental healthcare hospital", The 11th Annual Conference 

of Health Policy, Tel-Aviv, Israel, May, 2015. 

     Livne, Y., Goussinsky, R., Kustitzky, H. & Grinshpoon, A. "The 

relationship between work stressors, emotional labor and burnout among 

mental health service providers", The 8th Annual Conference of the 

EuroMed Academy of Business (EMAB) Verona, Italy, September 2015. 

     Rashkovits, S. Livne, Y., Peterfreund, I. & Sheps, J. Promoting 

Patient Safety Using Nurse Managers' Leadership and Autonomy: The 

Mediating Role of Safety Norms and Team Learning, The 6th 

International Jerusalem Conference on Health Policy, Jerusalem, May 

2016. 

     Goussinsky, R. & Livne, Y. Emotionally charged interactions with 
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patients and employees' burnout: The mediating role of emotional 

dissonance and the moderating role of supervisor support, The 37th 

STAR Conference, Zagreb, Croatia, July 2016. 

Dr. Zion Barnetz: Poverty and services: 

     Barnetz, Z. “Poverty, exclusion, and human service organizations: 

Theoretical background”.The 14th Biennial Conference of the 

International Society for Justice Research (ISJR), 2012. Academy of 

Management ,Rishon Le- Zion, Israel. 

     Barnetz, Z. Mapping neighborhood needs: scales development 

process and primary findings. The 18th conference of Israeli Social 

Workers. 2014. 

Prof. Dalit Yassour-Borochowitz: Ethics in organizations, 

special populations and services, sexual harassment of service 

workers: 

     Yassour-Borochowitz, D. :"Basic services providers and poor 

customers". In a symposium I organized and chaired "Human 

services and poor customers". International Society for Justice 

Research (ISJR) 14TH Biennial Conference. Rishon LeZion, 

Israel. September 2012 

     Yassour-Borochowitz, D. : "'Some customers think the service 

includes me - sexual harassment by customers".  6th  EuroMed 

Conference of the EuroMed Academy of Business, Estoril, Lisbon, 

Portugal. September 2013. 

     Desivilia, H., Yassour-Borochowitz, D, Ore, L., Lavie, I. : 

"Culture sensitive teaching and learning in a diverse and divided 

society: The case of a college in a journey towards 

internationalization of higher education". The 4th International 

Conference on Diversity in Organizations, Communities and 

nations. Vienna University of Economics and Management, 

Vienna, Austria. July 2014  

     Yassour-Borochowitz, Dalit: ""I Want to Work So I Can't 

Tell My Husband": Coping Strategies of Arab Women with 

Customers' Sexual Harassment," The 4th International 

Conference on Diversity in Organizations, Communities and 

nations., Vienna University of Economics and Management, 

Vienna, Austria. July 2014 . 

     Yassour-Borochowitz, Dalit: Track organizer and chair – 

"Ethics in business and in Organizations". 7th  EuroMed 

Conference of the EuroMed Academy of Business, Christiansen, 

Norway. September 2014. 

     Dalit Yassour-Borochowitz, "Poor people also have needs" – 
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Services Providers and Poor Customers.  The 5th Israeli 

Conference of ICQM (Qualitative Research), Ben Gurion 

University, February 2012. 

     Dalit Yassour-Borochowitz, Organizer and Chairperson of a 

symposium "Human Services Organizations as leaders of Social 

Justice". The 5th Israeli Conference of ICQM (Qualitative 

Research), Ben Gurion University, February 2012. 

     Yassour-Borochowitz, Dalit: "some customers think they buy 

me as well… - Sexual harassment by customers of women service 

providers". The 45th conference of the Israeli Sociological 

Association, Tel Aviv University, February 2014 

     Yassour-Borochowitz, D. :"Advancing the health of minority women: 

Many questions and few examples". The 8th conference for Arab 

Population Health. The Israeli committee for the advancement of the 

Arab population's health, Nazareth, April 2014 .   

     Yassour-Borochowitz, D.:"It's easier to bring money than to change 

people's perceptions". The 18th conference of Social Work in Israel, Tel 

Aviv, November 2014.  

     Yassour-Borochowitz, D.: Organizer and Chairperson of a 

symposium "Human Services Organizations and Poverty". Espanet 

2015, Ben Gurion University, February, 2015 

Dr. Aviv Kidron: HR management: 

     Kidron, A., Tzafrir, S., & Meshoulam, I. (2013). "Trust, 

differentiation, Integration within HRM Subsystem and HRM 

Effectiveness".  The EAWOP 16th Congress abstract volume, pp. 616   

     Kidron, A., Tzafrir, S., & Meshoulam, I. (2014). "Together in the 

same Boat: Team process within HRM Subsystems".  In Sun, J., & Luo, 

N. (Eds.). Convergence and Divergence of HRM Research and Practices. 

The first HR division international conference (HRIC), pp. 98-100  

 

Only about 3% of students drop out of this program, a low 

percentage, and at the time of writing this report the rate was only 

2.2%. Moreover, students wishing to leave the program often state 

that their decision is not related to the program, but rather to 

personal issues.  

An emphasis has been placed on explaining the degree and its 

vocational implications coherently and explicitly, as described 

above in the answer to Question no. 1. 

Vocational opportunities are detailed in the last section of 

Appendix no. 1, attached.   

3. To work with 

prospective and first 

year students to 

better explain the 

degree and its 

vocational 

implications.  
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During their first academic year, the focus of our BA degree 

program is communicated to the students throughout the course 

“Introduction to human services”, and this focus is also discussed 

in later courses and workshop, to ensure that students understand 

the aim of the program. Lecturers are also instructed on how to 

present the human services profession in a clear and concise 

manner.  
 

4. Clarify the real 

focus of its BA degree 

program 

In order for prospective and first year students to better understand 

the degree offered, as well as career opportunities for the 

program’s graduates, we have rewritten our website so that the 

focus and objectives of our program are clear. Moreover, when 

meeting with prospective students on the campus, an emphasis is 

place on conveying the objectives and focus of the program.  
 

5. Explain the degree 

and the specific 

vocational/career 

opportunities for 

graduates 

As of the 2015-2016 academic year, the college changed the 

format of students’ practical work experience for all departments. 

Throughout their third year, students on our program now 

participate in six weekly hours of work experience in a human 

service organization (instead of the previous four weekly hours 

during their second and third years).  

Up until now, in addition to their practical experience, students 

also participated in a workshop to assist them in developing within 

the organization from a professional point of view. However, in 

light of this decrease in hours of practical work experience within 

an organization (due to the college’s requirements), we have 

decided to design a two-semester training workshop for second-

year students, prior to their work experience the following year. 

The workshop focuses on individual, reflective work with an 

emphasis on the question: What are human services? The 

objective is to assist students in developing their professional 

identity as a human services provider, with a focus on personal 

and group processes, commitment to the profession, and 

increasing motivation for preforming significant work within the 

training organization,  

The first semester of the workshop focuses on personal identity, 

6. The program needs 

to be reevaluated and 

better aligned with the 

content of the students’ 

practicum experiences. 
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including skills such as: self-awareness, locus of control, 

interpersonal communications, abilities, and conflict management. 

The second semester focuses on creating a professional identity, 

including skills such as creating an identity as a human service 

professional, career anchors, management styles, stereotypes, and 

getting to know the customers.  

Discussing this content exposes students to a variety of values that 

will assist students in choosing and analyzing an organization with 

greater professional and personal awareness.  

In addition to content, two aspects enrich the discussion, making it 

more practical for the students: writing a journal and going on 

educational tours. 

A. Writing a journal – Students are required to write a 

reflective journal throughout the year, in order to enhance 

their knowledge, aspirations, values and personal 

preferences, that will later be incorporated in their personal 

work experience – making it more significant and 

personal. In addition, these journals exemplify learning 

and awareness processes for increasing knowhow, a 

connection to the workplace, and a personal style of 

learning that is relevant to the position of a future human 

service professional. 

The following are examples that demonstrate students’ 

experiences through journals: 

 “I did not know what internal locus of control is, or 

how significant it is to the human service 

profession” 

  “I understand what traits I need to develop in 

order to achieve what I want. It isn’t through 

slogan” 

 “My personality has a name: a supportive 

personality. I really am a supportive person, and  

that is how I act with my friends and family, and at 

work. I was surprised to realize the correct types of 

interactions that need to be taken when working 

with people with different types of personalities”  

B. Educational tours – Students are required to participate in 

at least two tours of human services organizations, such as 

businesses, public or third sector organizations. These 
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tours assist students in choosing their preferred type of 

organization for their third-year practical experience and 

for future work, providing them with a first-hand feel for 

service organizations. During these tours, students learn 

about the organization’s target audiences and customers, 

and their needs, as well as the conditions in which the 

organization provides its services.  

Following both tours, students prepare a report of their 

impressions of the organization, its services, conditions and 

customers – which is then presented in class. This leads to 

discussions about the organization, its challenges, results, 

values and mission, which enables students to become 

more knowledgeable about the types of organizations that 

interest them personally, and about their possible 

contribution in the future.  

 

This second-year workshop therefore combines academic content 

with personal reflection and tours, leading to a deeper, more 

meaningful understanding of the training profile and requirements, 

enhancing the successful training of the students during their third-

year practical experience.  

 

During their third year, as well as the weekly training within a 

service organization, the students participate in a course that is 

conducted in small groups, with the aim of conveying content, 

working on how to plan and manage projects, types of personal 

development within organizations, the PSWOT model, service 

chain, internal politics, conduct during interviews, writing CVs 

and creativity when entering the labor market. 

The staff and managers of the program believe that the most 

effective way to achieve personal development and a professional 

identity is through such unique workshops and intimate group 

work, as these are the microcosm of the professional world that 

offer a rich and diverse learning space. The teaching in these 

workshops and courses is complex, as they are the “melting pot” 

of all the theoretical and research knowledge that the students 

acquire throughout a variety of courses, and its implementation 

during their practical work experience.  

As the teaching is complex, the lecturers must be highly familiar 
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with the theoretical aspects and with the labor market, and must 

have a strong ability to run a workshop. Therefore, we believe that 

the lecturers for the workshops do not have to be a member of staff 

in a tenure-track position but must be connected to the field. Such 

lecturers include organizational consultants, educational 

consultants and professional group facilitators, who are highly 

familiar with service organizations. These lecturers offer 

innovative teaching methods especially suited to workshops and 

group teaching, and to the Y-generation students, such as 

interactive teaching, applications designed for self-learning, and 

technologies for a variety of active learning.  

These lecturers are experienced in working with students on their 

personal and group development and processes, base the 

workshops on an interactive dialog between student and teacher, 

between the students themselves, in small groups, etc., and analyze 

the interactions that occur within the group. The processes are 

analyzed based on the students’ personal resources (i.e., knowhow 

and skills), and from a cognitive, emotional, behavioral and social 

point-of-view. The lecturers use the group’s “here and now” to 

demonstrate personal and group processes, for dealing with the 

unexpected, and for building an ongoing process for “tying up 

loose ends”. Each meeting, the students and lecturer move 

between content and process, tasks and insights.  

The workshop lecturers participate in a monthly steering 

committee together with the head of the program, the former head 

of the program, the head of the practicum program, and the former 

head of the practicum program. This committee provides quality 

team work between colleagues. The committee receives monthly 

updates about the workshops and defines the workshops’ 

framework and content, ensuring their academic level. The 

committee is also continuously in contact with the College’s 

Training and Career Center. The committee also provides 

solutions for problems that arise during the students’ studies or 

practical work experience, including behavior-related issues.  

 

(Please see Appendix no. 2, syllabi for second and third year 

practical work experience). 
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Advisable changes:  

As mentioned in the Self-Evaluation Report 

A.  (Chapter 3, section 3.1.8), every two years, the Teaching 

Committee maps out all courses taught on the program, 

and review possible new elective courses, based on their 

necessity and relevance. Many elective courses are ruled 

out as they are not relevant to the program or its objectives.  

B. Further to the committee’s recommendations, the 

program’s Teaching Committee will also review the 

current elective courses, to ensure their relevance to the 

program’s agenda and objectives. More specifically, the 

committee will examine the content of each course, as 

specified on its syllabus, to ensure that it fills at least one 

of the following requirements:  

a. Fits at least one of the program’s central themes 

(including HR management and employee 

development, promoting service processes, 

developing services for diverse audiences, 

mediation and conflict resolution.  

b. Enrich the knowhow and skills required for 

managing service processes for internal and 

external customers. 

c. Contribute to the understanding of organizational 

processes and to the training of students as 

managers of organizational systems in general and 

of service organizations specifically.  

C. Courses deemed as off-topic or irrelevant by the committee 

will be discussed in detailed by the head of the program 

and the lecturer. 
 

7. A review of the 

elective courses 

As described in the report (Chapter 3, section 3.1.12, and Chapter 

4, section 4.1.10), one of the program’s objectives is to strengthen 

ties with its graduates and conduct alumni surveys, as a means to 

obtaining feedback on the program’s contribution to their 

employment. The results of the most recent survey, conducted in 

2014, were reviewed and discussed by the head of the department 

and the senior staff. 

  

8. To conduct alumni 

surveys on a continual 

basis 
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As mentioned in chapter 6, the format of students’ practical work 

experience changed. Throughout their third year, students now 

participate in six weekly hours of work experience in a human 

service organization. We also designed a two-semester training 

workshop for second-year students, prior to their work experience 

the following year. We think that alumni survey is a very 

important component of developing and improving our program 

and would like to receive a thorough feedback from graduates who 

completed the new practical work experience requirements. 

Therefore we plan the next alumni survey to be conducted during 

2018, after the graduate students will experience the new program. 

We already agreed that it will be coordinated by Iris Yaniv and 

Neta Cohen, lecturers on the program. They will be responsible for 

writing the questionnaire, analyzing the data, and presenting the 

data to the head of the program and members of staff. In light of 

the survey findings we will draw conclusions about the efficiency 

and meaning of the new practicum program for the graduates. 

 Because of the extensive changes in the practicum it will be more 

useful to conduct a big survey, as mentioned, in 2018 in order to 

be able to draw conclusions about: certain areas of employment 

that our graduates gravitate, graduates' evaluation of the program’s 

relevance to employers. We hope to be able to assess the impact of 

our program and its graduates on the development of the human 

services profession.  

 
In order to better understand our graduates’ experience upon entering the 

labor market, and the development of the professional identity over time, 

next year Dr. Gila Yakov will teach a qualitative seminar class on 

professional identity research 

A. 17% of students on the program are from the Arab 

population. According to data published in 2015 by the 

Israel Central Bureau of Statistics, this is similar to the 

percentage of Arab students who have attended universities 

over the past few years (16.3-19.6%), is higher than the 

average percent of Arab students who attend academic 

institutions (13.3%), and is higher than that of Arab 

students who attend academic colleges (7.7-10.2%). We 

will, of course, continue to encourage Arab students to 

participate in our program. 

 

B. The percentage of immigrant students on the program (who 

were not born in Israel) is 15.7%, out of which 1.2% are 

9. Growth in the 

proportion of Arab 

and new-immigrant 

students 
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from Ethiopia. However, over the years, a significant 

percentage of students on our program have been 

immigrants from the former Soviet Union (most of whom 

moved to Israel during 1989-1995). Our program currently 

includes many children of immigrants who were born in 

Israel and are therefore not counted in these statistics. It 

should be noted that over the past two decades, the number 

of immigrants to Israel has decreased significantly (from 

about 23,000 immigrants per year during 2002-2007 to 

about 15,000 immigrants per year during 2008-2001). 

C. Approximately one-third of all students on our program 

belong to a diversity of populations. Moreover, a 

significant portion of students on our program, and in the 

college in general, come from peripheral areas of the 

county, where there is a large percentage of disadvantaged 

populations. Both the program and the college invest vast 

resources in order to reach audiences for whom higher 

education is not a given. Such resources include marketing 

efforts, meetings with key persons in public organizations, 

and even altering the days on which our courses are 

conducted – in order to offer these populations higher 

education. 
 

During their studies, all students are informed about the Israel 

Society for Human Resources Management, including the terms 

and conditions for becoming a member. However, we will ensure 

that this information is provided in full and to all students on the 

program.   

10. To provide 

information about 

Israeli Society for 

Human Resources 

Management 
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Appendix 1 – The Program’s Website 

HR management is just one of the fields of expertise included in Human Services 

Management. Therefore, our program teaches a variety of topics that are included in 

human service management, placing an emphasis on the processes and skills required 

for HR management (the employee within the organization as a service consumer) 

and on the knowhow and skills required for managing service processes for external 

customers (a range of audiences outside the organization who are service consumers).  

 

Main topics taught on the program 

HR Management and Employee Development 

This area is especially relevant to students who would like to work in HR 

management and employee development, as it broadens their understanding beyond 

the compulsory course, “HR management and organizational consulting”. Courses 

include interviewing methods, employee selection, recruitment and training, career 

management, introduction to coaching, and more.  Our B.A. degree in Human 

Services is recognized for certification by the Israeli Society for Human Resource 

Management, Research and Development 
Project Management and Promoting Service Processes 

This field of study is vital to students wishing to fill management positions in service 

organizations in the future. Courses include labor market, project planning and 

management, entrepreneurship and business development, third-sector organizational 

management, and more. 

Service Development for a Variety of Audiences 

This field of study provides students with tools for identifying needs and developing 

skills that are necessary for working with different groups of consumers. Courses 

include service management for children at risk, normative and complex families, 

families below the poverty threshold, crisis management, and more. 

Mediation and Conflict Resolution 

This field of study focuses on providing students with the knowhow, tools and skills 

necessary for dealing with conflicts in order to reach an agreed upon solution. 

Mediation skills are necessary for people dealing with conflicts at work, and for 

students who are interested in developing a career in mediation and conflict resolution 

in the future. 

 

Practical Work Experience  

During their third-year of studies, students are required to participate in practical work 

experience in a variety of institutions and organizations The objective is to expose 

students to service organizations and to a variety of content, activities and projects. 

This training helps students integrate their theoretical-academic studies into actual 
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work experiences. Moreover, through their practical work experience, students create 

work relations, may receive recommendations from their employees, and som even 

find permanent employment in the same organization following their graduation.  

 

Work Places for Graduates 

Our graduates work in a variety of organizations and positions, including management 

positions in the public and private sectors (including government offices, banks, the 

Israel Electric Company, insurance companies, hi-tech companies, colleges, 

universities and manpower companies), and in NPOs. Graduates are employed in a 

variety of HR-related positions, including HR management, selection, recruitment and 

training. Additional employment areas include service management positions, such as 

management of customer service, business customers’ portfolios, projects, volunteers, 

community centers, and more.  
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Appendix 2 – Syllabi 

 

  Department of Human Services 

 

The Max Stern Academic College of 

Emek Yezreel 

 

Workshop - Professional identity in Human Services, 80307 

 

Name of instructors: Ms. Shira Vardi, Ms. Tilda Melamed; Ms. Iris Yaniv 

Type: Workshop 

Hours: 4 weekly hours 

Credit points: 4 

Course code: 80307 

Course prerequisites: Course 80033 or 80060 

Term: 2015-2016, semesters A + B, Tuesday, 14:15-15:45 

Office hours: Tuesday, 11:00-12:00, by appointment 

Course objectives 

One of the most challenging tasks facing students, which also constitutes a challenge 

to his academic department, is the development of professional identity. This term is 

composed of two words: 'identity' and 'profession'. The present workshop aims, by 

means of group work and process dynamics, to equip students with the skills of self-

awareness and the consolidation of a self-identity in general, and in turn a 

professional identity as human service professionals. 

Course description 

The workshop combines theories studied during the first two academic years, with 

experiential group work towards the consolidation of an independent and grounded 

stance regarding the question 'What are Human Services'? prior to their practical 

training (practicum) required in the third year, and their future depart to the 

workforce. In addition, during the workshop the students will be exposed to several 

human services organizations, in order to improve and consolidate their assignation 

preferences for the practicum.    
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Visits in human services organizations  

Prior to practical training, students are required to visit at least two different types of 

human services organizations during the second semester of the workshop. These 

tours will take place after (not during) classes. 

Course requirements: 

a) Students are required to attend all classes throughout both semesters. Students 

who miss more than one class in a semester will be summoned to a comittee, 

to determine their continuation in the program.  

b) Students are required to visit at least two organizations (in addition to class 

attendance). Visits will be summarized by construced reports. 

c) Grade components: 

Semester A:  Paper, 30% 

Semester B:  Attendance in visits in two organizations, followed by reports 

and presentation in class,  20% 

Final paper, 30% 

Semesters A+B: Personal development throughout the year, 10% 

  Active participation in class, 10% 

Passing grade, 65% 

A passing grade for each component is required in order to pass the course. 

Course Subjects 

Semester A 

Lesson 1: Introduction to group setting 

 Yalom, I. (2006). The Theory and Practice of Group Psychotherapy. 

Jerusalem: Kinneret. Required reading: Chapter 11, 311-315. [Hebrew] 

 Heap, K. (1985). The practice of social work with groups. London: George 

Allen & Unwin. (Ch. 4, pp. 48-56( 

Lesson 2: Stages of group development and shared expectations 

 Benjamin, A. (1991). Teh group development In: A. Benjamin (Ed.), Behavior 

in small groups (130-125). Tel Aviv: Sifriat Poalim. [Hebrew] 

 Garland, J., Jones, H., & Kolodny, R. (1973). A model for stages of 

development in social work groups. In S. Bernstein (Ed.), Exploration of 

group work: Essays on theory and practice (pp. 12-53). Boston: Milford 

House.  

 Henry, S. (1992). Group skills in social work: A four-dimensional approach 

(pp. 20-42). Belmont: Brooks/Cole Publishing.   

Lesson 3: Internal and external locus of control 

 Goffman, E. (1980). The presentation of self in everyday life. Tel Aviv: Dvir. 

Required reading: Chapter IV, 123-145. [Hebrew] 
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 Rotter, J.B. (1990). Internal versus external control of reinforcement: A case 

history of a variable. American Psychologist 45(4), 489–93. doi:10.1037/0003-

066X.45.4.489.  

 Rotter, J. B. (1975). Some problems and misconceptions related to the 

construct of internal versus external control of reinforcement. Journal of 

Consulting and Clinical Psychology, 43, 56-67. 

Lesson 4: Communication skills 

 Benjamin, A. (1987). The helping interview. Tel Aviv: Sifriat Poalim. 

Required reading: 81-85. [Hebrew] 

 Paterson, R. (2004). The assertiveness workbook. Tel Aviv: Or Am. Required 

reading: Chapter 1, 19-35. [Hebrew] 

Lesson 5: The Jo-Hari window – Awareness and communication 

 Ziv, Y. & Baharav, Y. (2001). Group journey: The guide to srota ipifafupuorg. 

Tel Aviv: Gal. Required reading: 103-105. [Hebrew] 

 Luft, J., & Ingham, H. (1961). The Johari window. Human Relations Training 

News, 5 (1), 6-7. 

Lesson 6 – Psychological roles  

 Ohad, S. (1998). Self efficacy and its contribution to the process of 

professional and personal process. In R. Lazovsky, & S. Feldman (Eds.), 

Space and Territory in Educational Counseling (211-227). Beit Berl College, 

Educational Counseling Program: Reches. [Hebrew] 

 Satir V (1978). Your many faces. Berkeley, Calif: Celestial Arts. ISBN 0-89087-120-

5. 

 Ziv, Y. & Baharav, Y. (2001). Group journey: The guide to srota ipifafupuorg; 

Tel Aviv: Gal. Required reading: Chapter 9, 124-141. [Hebrew] 

 Yalom, I. (2006). The Theory and Practice of Group Psychotherapy. 

Jerusalem: Kinneret. Required reading: Chapter 13, 388-422. [Hebrew] 

Lesson 7: Individual styles in conflict management 

 Ziv, Y. & Baharav, Y. (2001). Group journey: The guide to srota ipifafupuorg. 

Tel Aviv: Gal. Required reading: Chapters 11 & 12, 161-182. [Hebrew] 

 Gibb, J. R. (1961). Defensive communication. Journal of Communication 11 

(3), 141-148. 

 Rahim, M. A. (2002). Toward theory of managing organizational conflict. 

International Journal of Conflict Management, 13 (3), 206-235. 

Lesson 8: Semester summary  

No reading materials. 

Semester B 

Lesson 1: Introduction to professional identity (from personal to professional identity) 

http://mres.gmu.edu/readings/PSYC557/Rotter1990.pdf
http://mres.gmu.edu/readings/PSYC557/Rotter1990.pdf
https://en.wikipedia.org/wiki/American_Psychologist
https://en.wikipedia.org/wiki/Digital_object_identifier
https://dx.doi.org/10.1037%2F0003-066X.45.4.489
https://dx.doi.org/10.1037%2F0003-066X.45.4.489
https://en.wikipedia.org/wiki/International_Standard_Book_Number
https://en.wikipedia.org/wiki/Special:BookSources/0-89087-120-5
https://en.wikipedia.org/wiki/Special:BookSources/0-89087-120-5
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 Avdor, S. & Kfir, D. (2012). The dual role of colleges of education in Israel: 

Initial training and professional development. In: R. Klavir, & L. Kozminski 

(Eds.), The construction of professional identity: Processes of teacher 

education and professional development, 217-241. Tel Aviv: Mofet. [Hebrew] 

  Shatz-Oppenheimer, O. (2008). Narrative, identity and professional identity. 

In L. Kozminski (Ed.), Research paths 15 (27-33). Tel Aviv: Mofet. [Hebrew] 

Lesson 2: Professional identity in human services 

 Barnetz, Z., & Vardi, S. (2015). Organizing services, humanizing organizations: 

Towards a definition of Human Services as a generic profession. In press. 

 Demuijnck, G. (2009). Non-discrimination in human resources management as 

a moral obligation. Journal of Business Ethics, 88, 83–101. DOI 

10.1007/s10551-009-0100-6. 

 Van Ryn, M., & Fu, S. S. (2003). Paved with good intentions: Do public health 

and human service providers contribute to racial/ethnic disparities in health? 

American Journal of Public Health, 93 (2), 248-255. 

Lesson 3: Individual styles in human services 

 Adizes, I. (2012). Leading the leaders: How to enrich your style of management 

and handle people whose style is different from yours. Ben Shemen: Modan. 

[Hebrew] 

 Adizes, I. (2007). Communciation strategies for leading teams. Mashabei 

Enosh, 233, 16-20. [Hebrew] 

Lesson 4: Choosing a career – Career anchors 

 Furnham, A., Jackson, C. J., & Miller, T. (1999). Personality, learning style and 

work performance. Personality and Individual Differences, 27, 1113-1122. 

 *Schein, E. (2013). Career anchors: The changing nature of work and career 

self            assessment. San Francisco, CA: Willey Book, (9-17).  

Lesson 5: Stereotypes and 'the other' – Human services audiences 

 Gidron, B., & Abu, A. (2014). Social businesses in Israel. From social and 

economic exclusion to containment. Haifa: Ahva. Required reading: 14-29; 197-

183. [Hebrew]. 

 Goleman, D. Emotional intelligence. Tel Aviv: Matar. Required reading: 117-

129. [Hebrew]. 

 Rosenheim, E. (1990). A men meets himself. Jerusalem: Schocken. Required 

reading: Chapter VII, 90-94. [Hebrew]. 

Les nos 6: In-class presentations and sharing from the tours in the organizations.  

No reading materials. 

Lesson 7: Workshop summary and farewell.  

No reading materials. 
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  Practicum B, 80050                    

 

Name of instructors: Ms. Shira Vardi; Ms. Tilda Melamed; Mr. Gilad Kilon; Ms. Iris Yaniv 

Type: Lesson and field practicum 

Hours: 4 weekly hours 

Credit points: 5 

Course code: 80050 

Course prerequisites: Course 80028 

Term: 2015-2016, semesters A + B, Tuesday, 14:15-15:45 

Office hours: Tuesday, 10:00-11:00, by appointment 

 

Practicum objectives 

1. Professional training of students as human service providers, through 

assignation in human service organizations.  

2. Providing students with the chance to implement their knowledge and 

combine theories from the study program with the actual field.  

3. Offering students a chance to achieve personal and professional development, 

and learning (through self awareness) of values, attitudes, personal and 

professional styles, etc. 

4. Contributing to the environment – the college places students in organizations 

in its region and establishes communal relations.  

 

Practicum course objectives 

1. Maintaining a balance between the interests of the students, the organizations 

and the college throughout the practicum. 

2. Connecting between the practicum and the college: providing skills, learning, 

exposing the student to a variety of experiences, via group lessons and via 

work experience.    

3. Increasing the field ssntnurtonn' commitment towards the students and their 

practicum.  

4. Using and developing the group as a learning resource  

 

Course requirements: 

a) Students are required to attend all classes throughout both semesters. Students 

who miss more than one class in a semester will be summoned to the 

practicum comittee, to determine their future on the program.  

b) Compulsory particpation in practicum field work. 



24 
 

c) Submitting excercises and papers: 

Semester A – Summary paper for the semester. 

Semester B – Summary paper for the year.  

d) Submitting a project plan page. 

Students who do not fulfill all requirements will be summoned to the practicum committee, to 

determine their future on the program. 

e) Grade components: 

40% Submission of 2 papers (20% for each paper) 

10% Preparation and submission of project page 

25% Student evaluation by the practicum supervisor: 

10% Active participation in class and personal development throughout the year 

15%    Submission of practicum attendance reports. 

25%    Student evaluation by the field instructor.  

Passing grade, 65% 

A passing grade for each component is required in order to pass the class.         

Course Program 

Semester A 

Lesson 1: About the practicum – Objectives, targets, procedures, requirements and content 

 The Department for Human Services (2013). Practicum regulations. Emek 

Yezreel: Max Stern Academic College, Department of Human Services, 

Practicum Program. [Hebrew] 

Lessons 2-3: Group acquaintance and shared expectations 

No reading material: Group workshop. 

Lessons 4-5: The professional identity of a human service graduate, and the meaning of the 

practicum.  

 Bar-Gal, D. (2009). From student to professional: A career in social work. 

Meda'os, 54, 17-21.  

 Neuman, M. (1991). They cycle of a therapist: Stages through the 

development of a therapist throughout their work and lives. Sihot, 5(2), 125-

133. 

 Barnetz, Z., & Vardi, S. (2014) Moving ahead, falling apart, losing power: 

Three narratives to the development of human services. Journal of 

Progressive Human Services, 25 (2), 75-97. DOI: 

10.1080/10428232.2014.898240 

Lesson 6: Project planning and management – Implementing the model in the practicum 
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 Agmon-Snir, H. (2004). Project management for community dialogues. 

Jerusalem:  The Jerusalem Intercultural Center. Required reading: Chapter 1 

& 2, 27-58. [Hebrew] 

Lessons 7-8: Career anchors and development within an organization 

 Blatt, R. (2002). Entering an organization as a social exchange process. 

Status, 50-52 [Hebrew].  

 Danziger, N., Rachman-Moore, D., & Valency, R. (2008). The construct 

validity of Schein’s career anchors orientation inventory. Career Development 

International, 13 (1), 7-19. 

 Danziger, N., & Valency, R. (2006). Career anchors: Distribution and impact 

on job satisfaction: The Israeli case. Career Development International, 11 

(4), 293-303. 

 Coetzee, M., & Schreuder, D. (2011).The relation between career anchors, 

emotional intelligence and employability satisfaction among workers in the 

service industry. Southern African Business Review, 15 (3), 76-97. 

Lesson 9-10: PSWOT 

 Berkowitz, A. (2013). Individual and team SWOT. Status 261, 15-20 

[Hebrew]. 

 Reshef, A. (2012). Planning personal professional development based on the 

PSWOT model. Emek Yezreel: Max Stern Academic College, Department of 

Human Services, Practicum Program. [Hebrew] 

Lesson 11-12: Organizational service chain 

 Heintzman, R., & Marson, B. (2005). People, service and trust: Is there a 

public service value chain? International Review of Administrative Sciences, 

71 (4), 549-573. 

Lessons 11-12: Evaluation and feedback 

 Kluger, A. N. & Nir, D. (2010). The Feedforward interview. Human Resources 

Management Review, 20. 235-246. 

Semester B 

Lessons 1-2: Individual feedback 

No reading material: One-on-one lecturer-student talks (about personal and 

professional development during the course and within the organization). 

Lessons 3-4: Politics in organizations 

 Reshef, A. (2009). Organizational politics. Emek Yezreel: Max Stern 

Academic College, Department of Human Services, Practicum Program. 

[Hebrew] 

 Samuel, Y. (2002). The political game: Power and influence in organizations. 

Haifa: University of Haifa. (Required reading: Chapter 4). [Hebrew] 

Lesson 5: Choosing an excelling practicum project 
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 No reading materials: Joint lesson for both workshops. 

Lesson 6: Group work, in-class presentations of projects 

No reading materials. 

Lessons 7-8: Interviews and CVs 

 Brent-Weiss, B., & Feldman, R. S. (2006). Looking good and lying to do it: 

Deception as an impression management strategy in job interviews. Journal of 

Applied Social Psychology, 36 (4), 1070-1086. 

 

Lesson 9-10: Creativity in entering the labor market 

 Tsai, W. C., Chen, C. C., & Chiu, S. F. (2006). Exploring boundaries of the 

effects of applicant impression management tactics in job interviews. Journal 

of Management, 31, 108-125. 

Lesson 11: End of Practicum conference. 

 Summary of the projects carried out in the organizations. Awarding excelling projects.  

Lessons 12-13: Summary 

No reading material: Group workshop. 

 

 


