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 ח"תשע, תמוז' כ בס"ד, 

July 3, 2018 

 

Dear Maria and Molly,  

 

Thank you for the detailed report and helpful recommendations from the Committee for the Evaluation of 

English Teacher Education (April 2018).  We have begun  implementing many of the Committee’s suggestions 

and will follow up on others in due time. Please see our explanations in the column on the right in the Table of 

Recommendations below.  

 

We read the Report carefully. Although comprehensive, there are a few inaccurate details regarding our  study 

programs, which could mislead future readers. Therefore, we have corrected the mistakes in Chapter 3 sections 

6 and 7 of the Evaluation Report and pasted the corrected version below.  We are also sending you a copy with 

visible tracked changes and marginal notes, which indicate and explain our rewording of specific phrases in the 

Report. (Both are saved as pdf files to avoid technical problems due to differences between our computers.) 

 

We would appreciate your assurance that these corrections will be made in your final Report to be submitted 

and discussed at the CHE, so it will match the reality at Shaanan College.   

 

 

Prof. Yehiel Frish, President 

Gaby Shoshani, English Department Coordinator  

 

 

 

1. Executive Summary 
 
2. Study Programs 

 

General   

 Unless a survey shows that there is 

no demand for full-time English 

teachers, the College should offer a 

single major in 

English. 

Essential We are fully aware of the importance 
of offering a single major in  
English. However, the CHE will not 
review new proposed programs for 
approval until the merge with other 
colleges is finalized.  

 
Once the merge becomes official, we 
will take steps to offer a single major 
in English. 
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 If a partner college already has an 
approved program for a single 
major in English, Shaanan will 
place an official request to offer the 
approved program at Shaanan.   

 If not, the merged college will 
prepare and submit a  single major 
program for CHE  approval.   

 

 The College should continue to seek 

ways to increase enrollment in 

English teacher training, such as the 

proposed merger with Beit Rivka 

College and the planned negotiation 

with Beit Hana. 

Essential Shaanan is currently negotiating the 
merge with these and additional 
Academic Colleges of Education.  

 The College should work to develop 
connections with other 

Academic Colleges of Education. 

Important Connections with other Academic 
Colleges of Education will develop 
through the forthcoming merge.  

 The College should provide a 

combined elementary and upper 

division track, since many of the 

students get jobs in elementary 

schools and the practical training 

already provides a semester 

in these schools. 

Important We agree that studies in the 
forthcoming single major in English 
will should include a combined 
elementary and upper division track 
and teaching credentials and will 
strive in this direction when the time 
comes (as explained above).    

Curriculum   

 Students should be provided with 
explicit training on how to 
participate effectively in online 
classes. 

Essential We thank you for this 
recommendation, and have already 
taken immediate steps for providing 
mandatory workshops to students as 
prerequisites for taking hybrid 
courses.. 

 The decision to limit all course 

readings should be reconsidered, 

with possible different amounts of 

reading to be determined by 

individual courses. 

Essential Thank you for  your helpful 
suggestion to assign different 
amounts of reading according to 
specific course needs. We are 
currently  taking steps for immediate  
implementation in writing the 
syllabuses for the coming academic 
year.   .   
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 The program should focus more on 

the practical application of theory. 

The Simulation Center may provide a 

good opportunity for the college to 

engage in research related to its 

effectiveness 

and how students progress in their 

application. 

Important  We appreciate and are looking into 
ways to implement your suggestion 
regarding the Simulations Center.  
We are also discussing ways to 
increase the focus of practical 
application of theory in the 
disciplinary courses. This will be 
evident in the forthcoming syllabi for 
2018-9.  

Syllabi   

 Syllabi should have clear, measurable 
learning outcomes. 

Essential Thank you for drawing our attention 
to the fact that we need to restate the 
objectives in many of our syllabuses. 
We have already discussed this with 
our faculty and will make sure to list  
appropriate learning outcomes in all 
syllabuses starting the coming 
academic year.      

Literature   

 Instruction in literature courses 

should model or provide direct 

discussion of how students will teach 

literature to their 

students. 

Important Thank you! We are happy to 
incorporate direct discussion of how 
to teach literature in the program.  
Discussions with faculty are under 
way.   

 In keeping with the role of English as 

a global language, a 

broader range of literary texts should 

be considered. 

Desirable We appreciate your suggestion to 
include  a broader range of literary 
texts and have already brought this 
recommendation to the literature 
staff, who are currently working on 
their syllabi for the coming academic 
year.   

Linguistics   

 The program should consider adding a course in 

Sociolinguistics. 

Desirable The forthcoming single major 
program (pending finalization of the 
merge) will hopefully include 
Sociolinguistics. If not, we will do our 
best to add it to the program for 
approval.     

Proficiency   

 As much as possible, Education 
courses should be taught in 

English. 

Essential We are in full agreement in principle, 
and will work to implement this 
recommendation with the 
forthcoming merge.  
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 Students in the English program 

could become tutors for the 

Simulation Center, increasing their 

use of English and applying what 

they are learning in their classes. It 

could also be used as a 

recruiting tool if the Center is 
appropriately marketed. 

Desirable Thank you for this suggestion.  We 
are  currently investigating our 
options for implementation in the 
coming academic year.  

Practical Training   

 B.Ed. students should be observing 
and performing educational 

tasks in schools in their first year, as 

they were in previous years. 

Essential First year B.Ed. students currently 
perform educational tasks in schools 
during the second semester as part 
of their course requirements in 
Didactics (Hebrew). We are now 
looking for ways to incorporate 
practical school-based tasks such as 
tutoring pupils  in English courses as 
well, e.g.  Academic Literacy and 
Teaching Beginning Reading and 
Writing in English to Children with 
Learning Disabilities (English).    

 The Academia Kita model should be 
carefully evaluated since it requires 
most coursework to be taken in the 
first two years and limits the time for 
being in the schools in the first year. 

Essential Shaanan re-evaluates the Academia 
Kita model annually. Results show 
significant benefits of the model. 
Therefore, the Academia Kita model 
is now mandatory for our B.Ed. 
students. 
 
Among other advantages, English 
students benefit greatly from 
additional first year courses in 
Proficiency, which are now available 
thanks to the Academia Kita model.   
 
We are well-aware that school-based 
educational tasks are essential as 
mentioned above.  Thus, first year 
B.Ed. students visit schools in the 
second semester, where they each 
teach an individual pupil who needs 
extra help in beginning to read and 
write in Hebrew.  
      
In addition, the English Department 
organizes group visits to schools in 
which students observe outstanding 
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English teachers lessons. We will 
continue to organize such visits to 
outstanding English teachers.   

 

3. Faculty/Human Resources 
 

 Recommendation Essential/ 
Important/ 

Desirable 

 

 The College should establish a process 
by which new faculty 

members are mentored to move into 

leadership positions. 

Important We are currently mentoring a faculty 
member, Dr. Frances Sokel, for the 
role of Head of the English 
Department.   

 Support should be provided for 
faculty who engage in research 

relevant to the teaching of English. 

Important Support is provided by our Research 
Center, headed by Prof. Sara Katz, to 
all teachers at our college.   Several 
English Department faculty members 
are currently engaged in studies 
relevant to the teaching of English; 
others have been and will again be 
approached and encouraged to begin 
studies of their own relevant to the 
field of teaching English.      

 Teaching experience and expertise 

should be considered in faculty 

promotion, especially for pedagogical 

instructors and 

those teaching pedagogical/educational 

linguistics courses. 

Important Shaanan follows criteria for 
promotion set by the CHE. These 
include teaching experience and 
expertise, especially for pedagogical 
instructors and those teaching 
courses in pedagogical/educational 
linguistics.  

 The College should encourage 

(collaborative) research focused on 

issues of importance in the program 

and curriculum of the 

English program. 

Important Thank you for this suggestion, which 
is very much in line with several 
ongoing research projects by faculty 
members.    

 
 
 

4. Infrastructure 

 
 Students should be made aware of the 

availability of the day care center and 

dormitory, with possible expansion of 

Important We will seek additional ways to bring 
these options to the attention of new 
and veteran students.  
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the ages of 

children being cared for in the center. 

 

5. Alumni 
 

 The College should establish a formal 

mechanism to communicate with 

alumni of both the B.Ed. and M.Ed. 

Programs about events on campus, to 

keep informed of graduates’ 

professional activities, and as a 

possible tool for recruiting 

mentor teachers (and eventually, 

faculty for the program). 

Important We will look into the possibility of 
establishing a formal mechanism as 
you suggest.  

 

Chapter 3: Evaluation of English Teacher Education Study Program 

at Shaanan Academic Religious Teachers’ College 
 

This Report relates to the situation current at the time of the visit to the institution, and does 

not take account of any subsequent changes. The Report records the conclusions reached by 

the Evaluation Committee based on the documentation provided by the institution, 

information gained through interviews, discussion and observation as well as other 

information available to the Committee. 

 

 
6. Study Programs 

 

Observations and findings 

General 

The College is comprised of two faculties: the Faculty of Pre-Service Teacher 

Education and the Faculty of Continuing Education for Teachers. The B.Ed. Program, 

housed in the Faculty of Pre-Service Education, offers an elementary and an upper 

division track. The elementary track requires a major in English, with a substantial 

number of hours in Bible Studies, Jewish Oral Law, and general education. The goal 

of the elementary track is to produce elementary school teachers who have broad 

disciplinary knowledge and who are effective personally in teaching young students 

their subjects (including English). The upper division requires a double major in 

English and Bible Studies. The double major is intended to prepare students to teach 
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in small local schools, with few English classes, enabling the students to teach 

another subject (e.g., the Bible). The B.Ed. program also includes qualified teachers 

who have to finish their degree, those with a BA in English Language and Literature 

who seek to become teachers, those who are qualified in another discipline and seek 

to add English, and those who are elementary school teachers who want to become 

English teachers. Students with a BA in English get credit for any education courses 

they have taken. The elementary school teachers take the full English program, but 

not the courses dealing with teaching. Those with no academic background take the 

double major. These diverse students are enrolled in the same classes. The 

Department would like to add a single major, but fear that a student would be 

placed in a school where they would not be able to teach English full-time. 

The College also offers a unique M.Ed. program, “Teaching English in the 

Digital Age” (which is considered “the supreme achievement of the college”) for 

experienced English teachers at all levels, from elementary through senior high 

school, with a range of educational experiences, teaching in religious and secular 

elementary, lower, and senior secondary schools and serving as teacher counselors. 

Though the focus is mainly on local schools that are small, spread out, and mostly 

religious in orientation, a program that is offered partially by distance teaching 

makes it possible for students (most of whom are mothers with family and 

community responsibilities) outside the local region of the College to enroll in the 

program. Though the program is viewed positively by its various constituencies, 

learning how to learn online is a challenge for some of the students. The college has 

an instructional technologist and a web designer on staff to assist in the process of 

training students and faculty. All students in the program must complete a final 

project, which can be a challenge for these students who have multiple 

responsibilities. As a result, the Department was considering offering a course 

focusing on English writing skills to facilitate completion of the program, and in the 

2017-18 curriculum has done so. 

Currently, the B.Ed. Program is transitioning to the Academic Kita 

(Partnership) Program, which is posing challenges, as students need to complete 

over 80% of their English courses in their first two years to be able to do co- 

teaching in their two subjects in the schools three days a week in their third year. 

The program has added three new English proficiency courses in the first year (and 

thus, deleted the one-day practical training in the schools) and postponed the 

Methodology and Educational Linguistics courses until the second year. Students  

are encouraged to take pedagogical courses through English, rather than Hebrew. 

This new program needs to be carefully studied and potentially revised, as 

preparing students both in English proficiency and in the needed areas of linguistics, 

literature, educational/pedagogical linguistics, and pedagogy in two years may be 
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too compressed within this two-year format. Because of the limited number of 

students, students from different programs are enrolled in the same classes. The 

small number of students is ideal for a seminar class. Many of the faculty members 

share the same students, making it possible to provide individualized attention. 

Especially for the M.Ed Program, the College seeks to develop the right 

combination of technology and pedagogy. Some courses are delivered online and 

they have hired a new faculty member to assist in this process. A new course 

focusing on technology in language teaching was added to the B.Ed. Program in 

2017. 

Curriculum 
 

Students in the elementary track have three specializations. All students 

study Bible studies. Students may choose to take English or Math as a major, but also 

with Bible studies. Students in the upper division track are enrolled in a double 

major in the Bible and English. 

The B.Ed. curriculum consists of courses in English language proficiency, 

linguistics, literature, pedagogical linguistics/pedagogy (specific to the teaching of 

English), as well as practice teaching. (Faculty teach courses across these areas, 

depending on their expertise.) 

 

During their third year, students also participate in a full-day workshop with 

supervisors and school principals, focusing on interviewing for a job and writing a 

curriculum vitae. 

The M.Ed. program is a two-year program with courses in linguistics, 

pedagogical linguistics, and research. A course focusing on English writing skills has 

recently been added to improve English proficiency and assist students in writing 

their final project. 

Students in both programs produce papers in the seminar courses. As well, in 

the M.Ed. program, they do research for a final paper focusing on some pedagogical 

application. They identify an advisor in their second year and participate in a year-

long course focusing on research and writing. 

The B.Ed. program appears to emphasize theoretical aspects of teaching 

English, without as much practical application as would be desirable for students for 

their practice teaching. This is true of a number of courses, but especially those 

related to grammar. Even a pedagogical grammar course and the pedagogical 

linguistics courses do not seem to be sufficient for students to feel confident 
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explaining grammar to lower secondary students. 

Although online courses may increase student enrollment, the early 

application of hybrid and online courses in the M.Ed. Program focusing on teaching 

English in a digital age is experiencing some difficulties, since students are not 

accustomed to participating in online courses and some have limited experience 

with technology. However, the College has a technology assistant who is available to 

help and provide training for both faculty and students. 

Because of the transition to the Academic Kita (Partnership) Program, in 

which over 80% of the courses need to be completed in the first two years, the 

courses described in the self-evaluation and those offered during the 2017-18 

academic year differ. The description of the courses that follows is based on the 

syllabi provided in the self-study. 

Syllabi 
 

In general, syllabi are well-constructed, with clear schedules of topics and required 

and recommended readings. However, few have clearly stated learning outcomes. 

More explicit learning outcomes will help direct some of the attention in the more 

theoretical courses to their practical application for teaching. In addition, some of 

the readings in the syllabi are dated. The decision to limit reading to 100 pages per 

course also has implications for the depth of analysis or discussion in the classes, 

threatening the quality of the program. 

Linguistics 
 

Courses in Linguistics in the B.Ed. Program include one-year courses in 

Introduction to Linguistics and the Structure of English, as well as a course on 

Structure of English: from Knowledge to Practice (a pedagogical grammar course), 

Language Acquisition, and Psycholinguistics. There does not appear to be a course  

in Sociolinguistics, but given the Israeli and local contexts, it would be important to 

add one. 

Students in the M.Ed. Program take a one-year course in a Discourse 

Approach to Grammar, semester courses in Discourse Analysis of Spoken Language 

and Issues in Second Language Acquisition, and two semesters of Discourse Analysis 

of Written Language. This attention to grammar and discourse should be very 

helpful, not only for teachers of English, but also those who serve as counselors, 

cooperating teachers, or master teachers in their schools. 

Literature 
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Students in the elementary track of the B.Ed. Program take required 

semester courses in Short Fiction, Children’s Literature, Introduction to Literature, 

Introduction to Poetry, and Themes in Literature A all during the first two years. 

They may also take elective courses in Themes in Literature B and in Jewish Identity 

in Literature. Students in the upper division track have a similar literature 

curriculum, distributed over four years, with additional elective courses in Poetry,  

Themes in Literature, and a two-semester course on Analysis and Interpretation of 

Literature during the fourth year. 

In general, the courses provide a good selection of readings in English from 

mostly British and American authors, with some attention to distribution of gender 

and ethnicity. However, it is not always clear how students are to apply what they 

learn to their role as English teachers. Activities such as research into family roots 

and Jewish identity in the Jewish Identity in Literature course and learning how to 

analyze and write about literature in the fourth-year seminar course look very 

promising. It is important to find literary texts that excite and motivate students to 

engage in extensive reading in English, both for the students in the College and for 

the students in the schools. While some of the courses include texts focusing on 

issues of multiculturalism and social justice, addition of more, and more 

contemporary, texts from the global English-speaking world would be advisable. 

Although there is no literature course in the M.Ed. Program, there is some 

attention to literature and how to teach it through a course in Discourse Analysis of 

Written Language. There is also a course which includes text and film that focuses 

on teaching. 

Pedagogical Linguistics/Pedagogy 
 

Pedagogical linguistics/pedagogy courses in the B.Ed. Program include one- 

year courses in Pedagogical Linguistics and Vocabulary, a seminar in Issues in 

Applied Linguistics and Information Technology for Enhancing Foreign Language 

Learning , as well as a sequence of one-semester courses focusing on theories and 

practice of literacy development (Early Reading, The Process of Reading and 

Writing, Teaching Beginning Reading and Writing for Children with Learning 

Disabilities), a pair of courses focused on traditional and alternative assessment 

(Structured Assessment and Alternative Assessment), and one semester courses on 

Discourse Analysis for English Teachers, Effective Language Teaching, and 

Integrating Arts into EFL. Although there appears to be good distribution and 

emphasis of theory and practice in these courses, greater emphasis on application 

might better prepare the students for their teaching. 
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In the M.Ed. Program, courses are offered on Reading and Writing in a 

Second Language and Reading and Writing in English: Normal Development and 

Disabilities. There is also a course on Language Pedagogy: Policies and Practices. In 

addition, a number of courses listed under Communication in a Digital Age appear to 

be courses that include educational linguistics as well as a focus on pedagogy. 

Research 
 

Since the culminating project of the M.Ed. is a research project, the program 

provides courses in qualitative and quantitative research during the first year and a 

two-semester Research Project Workshop which guides them through the various 

stages of writing a formal, academic paper. 

Proficiency 
 

Students are admitted after an interview in English. The College prides itself 

on its high English proficiency entrance requirements.  Students need to pass six 

mastery exams (a vocabulary test, a test of reading comprehension, an essay that is 

evaluated by two faculty members), after every semester of the first three years. 

Students who do not pass exams need to retake them   

The College adapts its proficiency program to meet the needs of students at 

all levels of proficiency. Those who are highly proficient do not take the first-year 

classes and are permitted to take two other courses instead of the proficiency 

sequence (e.g., advanced composition with research). Those who receive a 90% on 

all their English Mastery exams can take a 7th exam and an exit exam for one course 

credit. Some students are admitted conditionally and may be offered additional 

proficiency courses or support depending on their needs. They are tested after the 

first year and then evaluated to determine if they can continue in the English 

program. If they are not successful, the College recommends they take additional 

English courses outside the College and then reapply. Faculty also work on 

proficiency with students on an individual basis. However, the requirement for a 

double major in courses and practice teaching means that the program does not 

have all the time needed to produce teachers who are sufficiently competent and 

confident in English. 

The Department has undertaken a number of initiatives to provide students 

with opportunities to improve their English. All the courses offered by the English 

department (34 hours) are taught through English, Some of the Education courses 

(e.g., 10 in the elementary track) are also taught through English, and the 

Department plans to increase the number, though there currently are not enough 

students to offer a course, such as Psychology of Education (which is required of all 

education majors) in English, nor a qualified instructor to teach that course through 
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English.. A two-semester writing course has also been added to provide students 

with more practice in developing their writing proficiency in English. 

The College also has a number of activities which enable students to use their 

English. It sponsors an annual mini-conference at which students make 

presentations about their academic and professional achievements. The English 

Department also encourages students to participate in the ETAI conferences and 

make presentations, and also at conferences comprised of students in other colleges 

who are preparing to be English teachers. It also provided an English Summer Reach 

Out Program to provide English instruction for ninth graders in schools in outlying 

towns north, east, and south of Haifa. In addition, the College organized two one- 

week study trips to England for B.Ed. students, partially subsidized by the College, 

where they stayed with Jewish families and engaged in a number of experiences 

where they could use and improve their English, as well as a one-month visit by two 

students to Manchester, where they visited classes and delivered lessons to students 

at a Jewish school. A five-day study trip to London was also organized for the first 

two cohorts of M.Ed. students who visited a “state-of-the-art” Jewish Comprehensive 

High School and a K-6 Community school in a multicultural, multinational area, as 

well as other important cultural sites. Prior to the visit, the participants prepared 

presentations on topics related to the sites they would be visiting and following the 

visits to the schools, prepared units for their teaching programs on related history, 

culture, and literature. 

The College recently developed a Simulation Center where students will be 

able to practice role-playing and using their English in situations they might 

encounter as a teacher, including talking with parents, etc. Other students will be 

able to sit outside the room and observe and listen to the simulation, and then have 

the opportunity to engage in simulations themselves. It will be important to monitor 

the effects of this new means of providing students a way to use their English in 

roles related to teaching in the schools. 

It is also planning an English Center in which the English department 

students volunteer to tutor school students, providing opportunities for both 

teaching and using English, and also bridging the college and the community. 

Practical Training 
 

While in the past, students were in schools, observing and engaging in small 

teaching events in the first year, with the adoption of the Academia Kita, this is no 

longer the case (except for students who have come with previous experience in 

teaching and want to get a second teaching certificate in English). During the second 

year, students are in schools one day a week, where they participate and assist in 
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English classes for 3-4 lessons and the remainder of time in Hebrew classes, and on 

the College campus for three days. Before the adoption of the Academia Kita, 

students were in elementary schools during the first semester, even if they were in 

the upper division track, and then in lower secondary schools in the second 

semester. However, with the adoption of the Academia Kita, all upper division 

students do their practical training throughout the second year in the lower 

secondary schools, ,though the rationale for this is unclear. Students in their third 

year are in schools three days a week and on campus one day, with one hour spent 

with the pedagogical advisor to plan their lessons. Students who began in the 

previous program were given the option of being in schools for one day a week 

during their third year or participating in the Academia Kita; only one of the 

students chose the Academia Kita. Distributing the practical training over three 

years would be preferable. 

Those in the upper division track have to do their practice teaching in both 

English and Bible studies. This creates difficulties, since finding English and Bible 

classes that meet on the same day, as well as finding English teachers who meet the 

requirements of the English pedagogical counselors, is not always possible. As in the 

elementary track, students are in the schools one day a week during the second year 

and three days during the third year in the Academia Kita program. The second 

semester of the third year, they teach an English lesson and a Hebrew lesson on 

alternative weeks. Some of the students are already employed as teachers during 

their program and do their practice teaching in their own classes, being observed 

and evaluated as are the other students by the pedagogical counselors/instructors, 

who are from the English department and teach the methodology courses. The 

College tries to persuade students to wait to be hired as teachers until after they 

have finished their second year or the third year of practical training, but many are 

hired before that time. 

Students are evaluated in their practice teaching based on their preparation 

to teach, their performance as teachers, and their conduct as professionals. The 

pedagogical counselor meets with them before they teach to review lesson plans; 

observes them teaching; and provides feedback afterwards in individual meetings 

and the methodology course that is paired with their practical training. Students are 

then required to reflect on their lesson and submit their reflections and lesson plans 

for evaluation. A few students have failed the practicum, primarily due to their 

English proficiency or inability to structure a lesson, but the pedagogical counselors 

work closely with their (about 12) students to help prevent this. Students with 

experience as teachers have their practical training program adapted by the 

pedagogical counselors. 
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Students also engage in demonstration teaching of part of a lesson in the 

“Time to Meet” sessions at the college. In addition, the College has committed 

resources for a new Simulation Center which will be used for this purpose, as well as 

providing students with other experiences they are likely to have when in the 

schools (e.g., meeting with parents, collaborating with other teachers, etc.) and for 

focusing on methodology. 

Students are also collaborating on the development of a Google document 

that collects resources and activities they can share with others. 

Students 
 

The College primarily serves a Modern Orthodox student body (though there 

are some students in the M.Ed. Program who are not from that community; e.g., 

ultra-religious communities. This has implications both for students’ family 

responsibilities, computer access and use, and for possible employment. Because 

many students are from economically disadvantaged families, the college provides a 

substantial amount of funds in student scholarships. Also, it is difficult to find 

students who seek to be teachers in the local schools. As a result, the College has 

implemented a new program to recruit students, sending college representatives to 

local high schools. Thus far, it has not led to many enrollments, but the College is 

continuing this effort and is also publicizing the programs as a way to do National 

Service. 

Students enroll in the B.Ed. and M.Ed. Programs for a variety of reasons, 

including a desire to improve the teaching of English in the schools. They are drawn 

by the location, but also by the reputation of the College and English Department 

and the individual teachers and pedagogical counselors. Students in the M.Ed. 

Program are teachers from religious and secular elementary, junior and senior high 

schools, some of whom are graduates of the Shaanan B.Ed. and Retraining courses, 

as well as graduates of other Colleges and universities. 

Although students must meet English proficiency requirements and pass 

tests each semester, there are still big differences in students’ proficiency in English 

and their familiarity with and access to technology at home. Because of this and the 

multiple responsibilities of most of the students (as parents and community 

members), the B.Ed. program has decided to limit the number of pages to be read to 

100 per course and both programs are instituting courses to help students develop 

needed technology skills. 

As much as possible, the College and programs try to adapt schedules to 

accommodate the different responsibilities of the students. For example, one 
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student seeking to add teaching certification meets with the pedagogical advisor at 

the beginning of each semester to develop a schedule tailored for her, though it will 

take this student longer than would otherwise be the case if she were able to adhere 

to a typical schedule. The M.Ed. Program offers online and hybrid courses, requiring 

students to be on campus no more than once a week (a long day, from early morning 

to evening). 
 
 
 

Recommendation Essential/ Important/ 

Desirable 

General  

 Unless a survey shows that there is no demand for full-time 

English teachers, the College should offer a single major in 

English. 

Essential 

 The College should continue to seek ways to increase 

enrollment in English teacher training, such as the proposed 

merger with Beit Rivka College and the planned negotiation 

with Beit Hana. 

Essential 
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 The College should work to develop connections with other 

Academic Colleges of Education. 

Important 

 The College should provide a combined elementary and upper 

division track, since many of the students get jobs in elementary 

schools and the practical training already provides a semester 

in these schools. 

Important 

Curriculum  

 Students should be provided with explicit training on how to 

participate effectively in online classes. 

Essential 

 The decision to limit all course readings should be reconsidered, 

with possible different amounts of reading to be determined by 

individual courses. 

Essential 

 The program should focus more on the practical application of 

theory. The Simulation Center may provide a good opportunity 

for the college to engage in research related to its effectiveness 

and how students progress in their application. 

Important 

Syllabi  

 Syllabi should have clear, measurable learning outcomes. Essential 

Literature  

 Instruction in literature courses should model or provide direct 

discussion of how students will teach literature to their 

students. 

Important 

 In keeping with the role of English as a global language, a 

broader range of literary texts should be considered. 

Desirable 

Linguistics  

 The program should consider adding a course in 

Sociolinguistics. 

Desirable 

Proficiency  

 As much as possible, Education courses should be taught in 

English. 

Essential 

 Students in the English program could become tutors for the 

Simulation Center, increasing their use of English and applying 

what they are learning in their classes. It could also be used as a 

recruiting tool if the Center is appropriately marketed. 

Desirable 

Practical Training  

 B.Ed. students should be observing and performing educational 

tasks in schools in their first year, as they were in previous 

years. 

Essential 
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 The Academia Kita model should be carefully evaluated since it 

requires most coursework to be taken in the first two years and 

limits the time for being in the schools in the first year. 

Essential 

 
 
 

7. Faculty/Human Resources 
 

Observations and findings 
 

Faculty (who provided standardized, excellent CVs with details about 

education, experience, courses taught, thesis students supervised, publications, 

professional activities, and research support), have excellent credentials. Most 

senior faculty have Ph.Ds, Ed.Ds, or doctorates in related fields, as well as experience 

teaching, supervising, inspecting, and assessing or writing textbooks. Pedagogical 

counselors have extensive experience in English and homeroom teaching, serving as 

counselors in the schools, etc. as well as M.A. or doctoral degrees. They teach the 

methodology courses, as well as help students plan lessons, observe them in their 

teaching, and provide feedback after the observation. The Head of the upper division 

track is currently completing her Ph.D. with a thesis focused on the problems that 

teachers face in the schools. The Head of English Pedagogical Counseling holds an 

Ed.D. The College can be proud of the professionalism and dedication of the English 

Department lecturers. While doctoral degrees are important for specialized courses, 

it is also important to consider teaching experience, especially in pedagogical 

courses. 

The College recruits new faculty who hold a doctorate or are doctoral 

candidates in the relevant fields of specialization for the B.Ed. Program and only 

senior lecturers in relevant fields with seniority from academic institutes. While the 

College has some difficulty hiring staff for the B.Ed., it faces a greater challenge in 

recruiting faculty for the M.Ed. program, and also the challenge of frequent faculty 

turnover. The current M.Ed. faculty members are diverse, with a mixture of religious 

observance and range of experience. Some were previously teachers in the B.Ed. 

program. Tenure is offered to lecturers who hold a doctorate following three years 

of employment. While evidence of teaching excellence, contribution to educational 

projects within the College and the field, and development of educational materials 

are all criteria for promotion, it is essential to avoid moving emphasis to academic 

research and publication when the College comes under VATAT control. 

The Coordinator of the English Department provides support for new staff, 

visiting classes, and also encourages mentoring and collaboration among more and 

less experienced staff. New faculty members meet with the Coordinator who orients 
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them to the College, helps with developing syllabi, and visits their classes. 

Experienced faculty members also share syllabi and help new faculty in preparing 

their courses. Faculty members in the M.Ed. Program also meet with the Director of 

the M.Ed. Program. Currently, the directors of both the B.Ed. and M.Ed. programs are 

part-time faculty members who are retired from university positions, in order to 

meet CHE requirements. They are providing excellent oversight and contribute to 

the programs through teaching, though the Coordinator provides the leadership and 

logistics for the programs. 

Faculty members are evaluated by student surveys and informal comments 

from students who meet with the Coordinator, as well as through class discussions 

at the end of a course. Student survey results are reviewed by the President and the 

Academic Dean who analyze the statistical results and comments from the students. 

Survey results are considered when adding or deleting classes, increasing or 

decreasing employment, and in employment rank promotions. A survey of faculty 

conducted in relation to the self-study found that 90% of faculty use student 

comments to improve their courses. In addition, lecturers are observed by senior 

faculty and syllabi are reviewed in terms of their student learning outcomes and 

rubrics. Problems identified by observations are then discussed and followed up 

privately. As a result of the self-evaluation, faculty members asked to be evaluated 

on more than the student surveys. Now the Coordinator of the English Department 

and the Director of the B.Ed. program both observe classes and provide feedback, 

and teachers also observe each other using criteria they developed. The purpose of 

the peer observation is related less to evaluation and more to raising issues to be 

discussed in faculty meetings. Faculty members have received professional 

development in using technology in teaching. 

The College expects its faculty to engage in research, but provides minimal 

support or incentives. There is no reduced teaching load, nor support for 

participation in conferences. Faculty can request permission to miss classes once 

every two years to participate in international conferences. While faculty may want 

to conduct or to continue conducting research in their areas of expertise, it would 

also be useful for the College to encourage collaborative research on areas that 

would lead to a greater understanding of the students, programs, and educational 

initiatives, through action research, case studies, surveys, or other applied research. 


